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“In Harmony…has been one of the best things that
could have happened for him and a great opportunity
for him to be the best that he can be.” (Parent)
Executive Summary
1.

Originally inspired by Venezuela’s El Sistema, In Harmony Liverpool uses orchestral music
making to improve the health, education and aspirations of children and young people in
Everton.
Since 2009, In Harmony Liverpool has offered an immersive programme of music education
embedded in the school curriculum in Faith Primary School. From this starting point, an
ambition to develop a neighbourhood wide model took root and the Liverpool Philharmonic
sought to secure funding which would enable the programme to be rolled out more widely
in Everton.
Early years provision has featured in the In Harmony Liverpool programme since its
inception and in 2015 a major expansion saw the extension of regular provision into Everton
Nursery School and Family Centre along with the expansion of the programme into The
Beacon Church of England Primary School.
The In Harmony Liverpool Structure can be depicted as follows:
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In 2015/16 the In Harmony Liverpool early years programme engaged 417 children across
the three schools and included:

Faith Primary School

Beacon Primary School

58 Children
Shake Up And Sing

127 Children
Twice Weekly 30 minute
Musicianship sessions

Twice Weekly 30 minute
Musicianship sessions
Tots In Harmony

2-3 year olds session based at
the school
Performances and Sharing
Sessions

Everton Nursery School &
Family Centre
232 Children
Programme of activity is
detailed in Section 1.1 but
includes Musicianship sessions,
Music and Movement, Songs
and Rhymes, Tuning into
Children and Parents Sessions.
Tots In Harmony
Performances and Sharing
Sessions

Performances and Sharing
Sessions
The baseline report for the Nursery School established some key data that establishes
important context.

2012/13
Summer term
Number on Roll
170
SEN
29
Free School Meals 22

2013/14
Summer term
135
24
9

2014/2015
Summer term
166
44
24

2015/2016
Summer Term
167
54

Many children start within the school at a low level of age related attainment – estimated at
70% of the total intake and there is a large percentage of SEND. Many 3 year olds enter
chronologically at 3 years (36 months) but have a development age of 16-26 months. There
is a significant challenge to close the gap to enable children to start primary school
education at the age of 4 years (48 months).
Each September, around 60 children transition to approximately 25 primary schools across
the City and to other local education authorities in the area.
Over half (52.9%) of children living in Everton are classed as living in poverty. This is
significantly higher than the Liverpool average of 33.1% and two and a half times the
national average (20.6%).
2.

This special report seeks to place the early years work being undertaken in context whilst
exploring impact through qualitative data gathered on the ground by musicians, teachers
and early years practitioners. The report draws on material gathered through:




Interviews with teachers and musicians;
Observations carried out by teachers;
Case study material developed by teachers;
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Video footage of sessions;
Observations carried out by Michael Galbraith.

Material is structured in four sections:





Impact on the children
Impact on the families
Impact on the schools
Impact on the wider sector

There are important limitations to the material presented:





3.

We have not had any control groups against which to assess relative impact through the
In Harmony interventions;
Progress measures are subjective and limited to observations carried out over a short
period of time, however judgements made are based on formative assessments
including written, photographic and video observations. We would need to track
children involved in this first year into the primary years to assess impact over time
against children who had not experienced the early years interventions;
No claims can yet be made for causative effects. It is probable that In Harmony Liverpool
has a contributory effect on child development.

Policy and evidence clearly indicates the importance of early years interventions, and the
opportunity that was presented to In Harmony Liverpool to extend provision into the early
years allowed the team to test the specific aims, characteristics and outcomes of In Harmony
in practice through working in partnership with Nursery School teachers and practitioners to
develop a cohesive early years curriculum based upon them.
The curriculum develops musicianship in nine key areas:
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Pitch – through voicework and singing
Pulse – through the beat
Rhythm – through the rhythm of the words
Concept Pairs – use of high/low, loud/quiet, fast/slow and long/short.
Instrument Preparation – developing the coordination needed for string playing through
posture, arm movements., whole body movements, finger and thumb dexterity
Ensemble – through team work
Tracking/ Reading – through the development of the skills to read music notation
Creativity/ Expression
Listening to and enjoying music

It is clear at this early stage in the developing programme that impact is
occurring in four key areas:





Impact on the children
Impact on the families
Impact on the schools
Impact on the wider sector
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We have also observed impact on the musicians engaged in the programme and will seek to
explore this further in the coming years in order to identify key areas of interest in relation
to workforce development.
The impact of music making is contributing in both direct and indirect ways.

There is evidence of direct impact on child development in key areas.
“In Harmony offered…a familiar environment where he felt safe & confident
to learn.”
“He often expresses delight through smiling and laughing during these
sessions. He is continually growing in confidence and now joins in with all
songs and actions.”
“She oozes vitality and is extremely animated throughout each of the
observed sessions.”
“The Impact from In Harmony is evident in his everyday play and
experiences.”
Through observations and interviews carried out throughout 2015/2016, we have
seen positive impact in the following key areas:













Calming and Relaxation;
Social interaction and well being;
Teamwork, cooperation, collaboration, impulse control and multi
tasking;
Well being and Resilience;
Communication and Language skills;
Concentration/ attention;
Turn taking – leading and responding;
Focus and ability to follow instruction;
Listening skills;
Rhythm, pulse, singing;
Confidence;
Self expression and Creative expression.

The report contains case studies that are representative of a large proportion of children
who have been observed to be demonstrating similar impacts. Statistical data
demonstrates significant improvement in age related expectations across a sample of
children assessed at entry and then again after 6 months. It is probable that In Harmony
Liverpool is not causal but has had a contributory effect on child development. We can
see significant improvement in the key areas of Personal Social And Emotional
Development (PSED), Communication and Language and Expressive Arts and Design.
Aggregation of the data across the whole school population is not possible at this early
stage.
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There is evidence of direct and indirect impact on families
engaging with the programme.
“I cannot believe that this is available to my child.” (Parent)
“It is a privilege for our children to have this opportunity.” (Parent)
“They have developed a stronger bond because they can relate to
each other through In Harmony songs and actions.” (Parent)
This is evident through:
 the children;
 direct engagement with the music in the school;
 the ways in which the children take home new skills and share them with
parents/carers and siblings.
Parental engagement with In Harmony has been encouraged in many ways:







Playing in the Foyer as parents and carers bring children in to the Nursery school;
Attending concerts and sharings;
Parents music sessions;
Welcoming parents into children’s’ sessions;
Open invitations to come into the Music Room in the Nursery School;
Provision of song sheets for parents.

In 2015, 30 families from Everton Nursery School attended the In Harmony birthday concert
whilst 60 attended in March 2016. It is likely that many of these families wouldn’t previously
have had contact with the Royal Liverpool Philharmonic Orchestra, classical music or other
professional musicians. In this sense the work in Everton Nursery School is expanding the
role played in other In Harmony schools as the musicians are acting as music ambassadors. It
is likely that this is changing the perception of the Liverpool Philharmonic within the
communities that In Harmony is serving.
There is also evidence that the expansion of the programme is affecting the progression to
primary school and choices made by parents:

“In Harmony was the reason I chose Beacon for my child. It
has been one of the best things that could have
happened for him and a great opportunity for him to be
the best that he can be. I am now moving his older brother
here too so that he can benefit from it.” (Parent)
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There is evidence of direct impact on the school curriculum and
teaching approaches being adopted and indirect impact on culture and
the institutions.
“I would not go back to when we didn’t have this as part of our
provision.” (Primary Teacher)
A cohesive music curriculum has been developed that is now being transferred
across the three schools and has the potential to be applied more widely.
Within Everton Nursery School buy in at senior level has provided the strategic institutional
leadership that is perhaps a key success factor to the programme. The value added for the
Nursery School, which already had existing music provision has been the more structured
approach to musicianship, the presence of professional musicians and the skills sets they
bring and the greater collective understanding to have emerged about the way music fits
into the Early Years Foundation Stage curriculum.
It is too early to define the similarities and differences across the three schools after a year
of the expansion but there is evidence that the impact on Everton Nursery School has been
powerful whilst the impact on the early years provision in the two primary schools appears
to date to have been less impactful.

There is evidence of impact on the musicians’ development, the Everton
Nursery School staff team development and that of the trainee
teachers.
“We can pass on our skills whilst learning from each other.”
(Musician)
"We have skilled each other up and there is a genuine partnership
and ongoing learning." (Teacher)
It is evident that the development of the Early Years work has impacted on the musicians
themselves. This is an area for further consideration as the programme moves forward. The
skills and attributes required to carry out this work are beginning to emerge and this has key
implications for developing the workforce. These are:







Patience;
Adaptability;
Story telling skills as well as musical skills;
The need to be ‘nurturing’;
The ability to use physicality, eye contact and body language;
The ability to co-learn and co-deliver with other professionals which requires an
openness and commitment to development and skills sharing.

It is clear that the close working relationship of the In Harmony musicians with Nursery
School staff has empowered the Nursery School staff team and we already see music
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becoming embedded in more confident ways within the classrooms in all three schools as a
result of the work carried out in 2015/16.
The developing CPD programme has included:




Whole school staff training sessions at Everton Nursery School;
Early Years Teachers sessions – including teachers from all three schools;
Trainee teacher’s sessions.

There is evidence of wider impact on the sector through the
development of a music curriculum and the ripple out effect of training
and CPD.
“When you combine high quality teaching and learning with high quality
music making you can create great developmental opportunities.”
(Senior Leader)
The development of the cohesive early years curriculum and the development of sub
indicators for the EYFS are major contributions to the wider sector that are already
being disseminated. There is enormous potential to carry out further research on the
specific pedagogical approaches being adopted and to understand better the
characteristics that are making the In Harmony Liverpool approach effective.
Furthermore, dissemination of the approach is occurring as a direct result of the linked
programme of CPD for teachers. In 2015/16, Everton Nursery School hosted 9 School Direct
Tuition Fee Early Years/Primary Trainee Teachers who have two school placements meaning
the ripple effect of CPD reaches 18 schools. These teachers will also take up teaching posts
in other schools so this could be maximized.
In 2016, working through the North Liverpool Teaching School Partnership (a consortium of
schools led by Everton Nursery School), a CPD programme will be offered to a wider
community of interest on a paid for basis and this will enhance the dissemination
possibilities. Again, there is great potential in researching the impact of this.
5. It is possible to identify several key success factors at this early stage that provide
learning for the wider sector:






There is a need for ‘buy in’ at the highest strategic level within the School/Nursery
School and wide ownership of the programme within the staff teams appears to be
critical;
Developing trust and communication between the two professional groups – musicians
and teachers – appears to be critical in supporting professional respect between teams,
reciprocity and mutuality: where the sharing of expertise and mutual learning and
support are paramount;
This leads to maximising the different skills within teams of professionals for the
benefit of the children, their families and the community;
The importance of CPD, which develops connections and shared learning has led to the
teams working together to find appropriate ways to embed music into the wider
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6.

curriculum. It has also significantly contributed to the development of musicians as
educators and educators as confident music practitioners;
Pedagogically, it appears that the emergent understanding of the complementarity of
different approaches has been an important factor in developing the curricular
approach and the tools to be used. Placing the child at the heart of delivery and
responding to individual needs has been key to the attainment of successful outcomes;
The engagement of families has been a key area of emphasis that is beginning to pay off
after the first year with parents/ carers reporting outcomes for themselves as well as
their child.

The report highlights the impact on individual children and families and it is worth
speculating about the aggregate effect of this. As the new Culture Secretary, Karen Bradley
stated in her maiden speech in Liverpool on August 9th 2016:
“ ….. treating the personal, individual benefits to a 12 year-old girl from learning the piano
as wholly distinct from the overall benefit to society of music is a false dichotomy. For it is
precisely the aggregate effect of these individual experiences that will bring about a
healthier, smarter, more peaceable, more cohesive, and happier society.”
The report concludes with several recommendations that will hopefully assist in moving the
programme forward. The report evidences the progress made in little more than a year in
developing a cohesive early years curriculum that follows the principles of In Harmony but
applies them to the EYFS in preparation for progression to Key Stage 1 and primary
education. The fact that In Harmony Liverpool has been able to achieve this expansion and
growth in an external climate that is not conducive to such long-term interventions is
testimony to the power of the programme and the partnerships that underpin it. The
programme remains dynamic and its potential to have deep and lasting impact on the whole
community has been strengthened by the expansion to three sites.
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1.

Introduction:

1.1.

In Harmony Liverpool is inspired by Venezuela’s El Sistema and uses orchestral music making
to improve the health, education and aspirations of children and young people in Everton.
Since 2009, In Harmony Liverpool has offered an immersive programme of music education
embedded in the school curriculum in Faith Primary School. From this starting point, an
ambition to develop a neighbourhood wide model took root and the Liverpool Philharmonic
sought to secure funding which would enable the programme to be rolled out more widely
in Everton.
Since the onset of In Harmony Liverpool in 2009, early years provision has featured in the
programme of work and in 2015 a major expansion saw the extension of regular provision
into Everton Nursery School and Family Centre alongside an expansion into The Beacon
Church of England Primary School.
The overall In Harmony Liverpool structure is depicted below:

The Everton Nursery programme is supported through funding from the National
Foundation for Youth Music through to July 2016. This new partnership will enable more
than 200 children under 5-years-old and their families in Everton to take part in musicmaking for up to two hours every week, led by Liverpool Philharmonic’s In Harmony team,
Everton Nursery School teachers and musicians from the Royal Liverpool Philharmonic
Orchestra.
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This compliments the provision in the two primary schools and gives inclusive access to high
quality professionally led music making to over 720 children free at the point of access.
The original aims established for the nursery programme are contained in Appendix One.
Through Everton Nursery School and Family Centre’s role as the lead school for the North
Liverpool Teaching School Partnership, the programme also includes a significant focus on
the professional development of teachers and musicians.
In Harmony Liverpool now provides an early years’ curriculum in Everton Nursery School and
Family Centre as follows:
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In Harmony at Everton Nursery School and Family Centre

Universal
Provision
Musicianship for 2 year
olds
Weekly group session.
Live music performance as
part of a welcoming
atmosphere. Child led nonverbal interaction between
musician and children using
singing to focus on the
fundamentals of music.

Musicianship for 3&4
year olds
Weekly group session
Focussing on the
fundamentals of music
through singing.

Music and Movement
3&4 year olds
Weekly group session
Using the relationship
between music and
movement to develop skills
and make discoveries.

Songs and Rhymes 3&4
year olds
Daily whole class.
Singing and playing together
with a wide range of songs
and rhymes.

Targeted Provision

Tuning into Children.
Weekly sessions in six week
blocks.
Exploration and development
of children’s musicality and
creative skills, using music and
child-led musical play to
achieve targeted outcomes,
including improved emotional
well-being, confidence,
communication and language
skills and readiness for school.

Parent sessions
Weekly sessions in four week
blocks.
Building understanding of the
impact of In Harmony through
sessions just for parents.

Community
Provision
Live music performances by
Liverpool Philharmonic
musicians to enhance the
welcoming atmosphere of
Everton Nursery and Family
centre and provide
opportunity for small scale
family interaction with
music.

Development

CPD
CPD sessions with In
Harmony musicians
and Everton Nursery
staff to share and
collaborate on
learning.

Tots In Harmony.
Weekly group session
Parents and
babies/toddlers 0-3. Child
led exploration of music
using non-verbal
communication as well as
songs and rhymes.

Tea and Tunes

Curriculum.
Exploring in greater
depths the links
between music
provision and the
EYFS. Creating a
bespoke programme
that is universally
relevant.

A series of informal
concerts by small
ensembles of Royal
Liverpool Philharmonic
musicians in local
community venues,
including performances,
talks and demonstrations
for the whole community
with a chance to chat to the
performers over a cup of
tea.

Leap into Live Music!
Tickets for a wide range of
concerts by the Royal
Liverpool Philharmonic
Orchestra and performances
by other visiting artists
(including some of the best
names in rock, pop and
contemporary music).
Hosted welcome events and
other family activities.
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1.2.

However, in addition to In Harmony Liverpool, the Learning Department at Liverpool
Philharmonic has been offering early years musical provision for many years across a range
of centres.
Tuning into Children and Song for Home are early years programmes for young children
under 5 that work through Children’s Centres and Nursery settings. Both offer flexible
models combining singing, instrumental music making and child-led creative learning that
supports the Early Years Foundation Stage, bringing children, their parents/carers,
professional musicians and early years practitioners together to make music.
Working with early years practitioners, Tuning In to Children enables the exploration and
development of children’s musicality and creative skills, using music and child-led musical
play to achieve outcomes including improved emotional wellbeing, confidence,
communication and language skills and readiness for school.
Musicians and early years practitioners are encouraged to share expertise and access
training, enabling early years professionals to develop skills and confidence to lead music
making with their children throughout their setting. Each school identifies bespoke aims and
objectives in response to the needs of their children and families.

1.3.

In 2015/16 the In Harmony Liverpool early years programme engaged 417 children and
included:

Faith Primary School

Beacon Primary School

Everton Nursery School

58 Children
Shake Up And Sing

127 Children
Twice Weekly 30 minute
Musicianship sessions
2-3 year olds session based at
the school
Performances and Sharing
Sessions

232 Children
Programme of activity as
detailed in Section 1.1
Tots In Harmony

Twice Weekly 30 minute
Musicianship sessions
Tots In Harmony

Performances and Sharing
Sessions

Performances and Sharing
Sessions
A summary of what happens in each of these sessions is below:








Shake up and Sing: Whole school singing, 15 minutes 3 times a week at the start of the
school day to enhance movement, singing and aural development
Tots In Harmony: Drop in open sessions for parents/carers and babies under 3 featuring
child led exploration of music using non-verbal communication as well as songs and rhymes.;
Tuning in to Children: Exploration and development of children’s musicality and creative
skills, using music and child-led musical play to achieve targeted outcomes, including
improved emotional well-being, confidence, communication and language skills and
readiness for school.
Musicianship classes: Offered to Foundation Stage children at all sites, teaching children
the fundamentals of music. Rhythm, pitch, pulse, meter and elements of musical
notation are explored using puzzles; rhymes; games; songs and movement.
Performances –Opportunities for children to perform and also experience performance
by older peers and professionals;
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This provision is informed by several key principles and beliefs:






1.4.

Every child deserves the best possible start in life and the support that enables them to
reach their potential;
A child’s experiences between birth and age five have a major impact on their future life
chances;
Children develop quickly in the early years and interventions at this stage can help to
close the gap for children who enter early years education below expected development
stages;
Music can play a key role in this;
Working together In Harmony Liverpool and the early years providers can optimise the
impact on children and families through the development of a cohesive early years’
curriculum based on the In Harmony principles.

This special report seeks to place the early years work being undertaken in context whilst
exploring impact through qualitative data gathered on the ground by musicians, teachers
and early years practitioners. This ensures that we are looking at the impact of the work
through different lenses, the Everton Nursery School staff, parents, musicians and specialists
and a degree of triangulation is evident.
Liverpool Philharmonic commissioned Michael Galbraith, a Clinical Psychologist and child
development specialist who had been commissioned to do a review of Tuning in to Children
in 2014, to undertake some additional observations. His work is integrated into this report
bringing an external specialist perspective to the data gathered by the team.
The report contains case studies and highlights the importance of the early years work
within the whole In Harmony Liverpool programme as well as within early years provision.
It asks four principal questions:
What is the direct impact of music making on child development?
What is the impact of the developing programme on the schools?
What is the impact of the Continuing Professional Development programme on teachers?
What is the impact of the work for the wider sector?
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2.

The Importance of Early Years Interventions:
“Experts tell us that 90% of all brain development occurs by the age of five. If we don’t begin
thinking about education in the early years, our children are at risk of falling behind by the
time they start Kindergarten.” (Robert. L. Ehrlich)

2.1

The definition of early years covers children from birth to five. 1These years, up to age six,
represent a transition from a world in which the child is dependent on their parent or other
key adult to one in which they become more aware of themselves and develop personally,
socially, emotionally, physically and intellectually. Of course, the needs of the children
change rapidly as they progress throughout these years and this must be reflected in the
provision available.
This section seeks to contextualize the principles and beliefs that underpin the In Harmony
Liverpool early years programme against what is known from research about the importance
of early years interventions.

2.2.

Early Years Foundation Stage:
The Early Years Foundation Stage (EYFS) is a term defined in Section 39 of the Children’s Act.
The EYFS comprises a set of Welfare Requirements and a set of Learning and Development
Requirements, which must be followed by providers of care for children below 5 years old –
the age of compulsory education in the United Kingdom. The Welfare and Learning and
Development requirements are not specified in the Act but in separate Orders.
The legislation took effect from September 2008. The Welfare requirements apply to the
whole of the UK, but the Learning and Development requirements apply only in England.
All childcare providers, including childminders, nurseries, kindergartens and pre-school
classes, are obliged to register under the Childcare Act in order to operate legally. To
become and remain registered they must comply with the Welfare requirements, and with
the L&D requirements for settings in England (except where exempted).
The Learning and Development requirements (applicable in England only) are unusual in
principle in imposing compulsory educational targets for children below the age of
compulsory education, and on providers outside the state system and not receiving state
funding.
“EYFS sets the standards that all early years providers must meet to ensure that
children learn and develop well and are kept healthy and safe. It promotes teaching
and learning to ensure ‘school readiness’ and gives children the broad range of
knowledge and skills that provide the right foundation for good future progress
through school and life.”
(Source: Statutory Framework for the early years foundation stage, 2014,
Department for Education)

1

Section 39 of the 2006 Children’s Act
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EYFS seeks to provide:
 quality and consistency in all early years settings, so that every child makes
good progress and no child gets left behind;
 a secure foundation through learning and development opportunities which
are planned around the needs and interests of each individual child and are
assessed and reviewed regularly;
 partnership working between practitioners and with parents and/ or carers;
 equality of opportunity and anti discriminatory practice ensuring that every
child is included and supported.
The EYFS specifies requirements for learning and development and for safeguarding children
and promoting their welfare.
The learning and development requirements cover:
 the areas of learning and development which must shape activities and experiences
for children in all early years settings
 the early learning goals that providers must help children work towards (the
knowledge skills and understanding children should have at the end of the academic
year in which they turn five);
 assessment arrangements for measuring progress (and requirements for reporting
to parents and/or carers)
The safeguarding and welfare requirements cover the steps that providers must take to keep
children safe and promote their welfare.
Four guiding principles should shape practice in early years settings:





every child is a unique child who is constantly learning and can be resilient, capable,
confident and self assured;
children learn to be strong and independent through positive relationships;
children learn and develop well in enabling environments in which their experiences
respond to their individual needs and there is strong partnership between
practitioners and parents and/ or carers;
children develop and learn in different ways and at different rates.

There are seven areas of learning and development – three prime areas:




communication and language
physical development
personal, social and emotional development

And four specific areas through which the three prime areas are strengthened and applied:





literacy;
mathematics;
understanding the world;
expressive arts and design

18

In Harmony Liverpool has worked with early years staff at Everton Nursery School to
determine indicators in each of these seven areas that demonstrate how music can
contribute to learning and development
2.3.

‘The best possible start …. ‘
Early years are vital years in children's lives. They are unique in terms of children's
intellectual, emotional, physical and social development and the formation of children's
ability to interact successfully with the world around them, both in early childhood and in
later life.
“Babies brains are amazing powerhouses that appear to appear to grow in
response to creative environments. The reason why children learn holistically and
heuristically (i.e. experientially) is because they are going through a unique
experience – the young brain makes billions of new connections with every bit of
knowledge that is taken in, in order to make sense of it. This process is called
synaptogenesis and happens most prolifically between the ages of birth to three.
The study of brain development is still in its infancy but with the help of
neuroimaging (PET, MRI, EEG and NIRS scanners), neuroscientists are starting to
discover links between children’s experiences in the early years, their biological
predispositions towards certain strengths or interests, and the developing brain.
Emerging research shows that babies brains are born with around 100 billion
neurons but with only about a quarter of the connections – synapses – already made
between them.
Between the age of three and sexual maturity in adolescence, the synapses that are
underused start to get pruned out, brain growth slows down, and connections are
harder to make in areas that have been pruned, although not impossible. This
ensures that the connections that are regularly used get stronger, and those that
aren’t used are cut back, so the brain effectively becomes more efficient.
There are windows of ‘plasticity’ later on in life where the conditions for learning are
positive and connections can be reformed in the brain. However, the prime time to
develop specific knowledge, skills and competencies is in the first few years of a
child’s life.
Research by neuroscientists Shonkoff and Philipps demonstrates that high quality
social and cultural experiences are more critical in the early years for the
development of healthy brains and well-rounded personalities than at any other
time during the rest of childhood and adulthood. These critical experiences include
imaginative, creative and cultural opportunities which can help children to build
contexts, make meaning and deepen their understanding.”
(Source: http://earlyarts.co.uk/philosophy/creativity-early-brain-development/)

2.4.

‘Children develop quickly’: Neuroscience and Early Years development:
In early 2016, Liverpool Philharmonic commissioned psychologist, Michael Galbraith to
undertake some observations of the In Harmony Liverpool sessions and these observations
inform this report and will be quoted throughout the next sections of the report. Galbraith
used MacLean’s triune model to posit some hypotheses based on his observations.
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American physician and neuroscientist Paul D. MacLean originally formulated his model of
the ‘triune brain’ in the 1960s and propounded it at length in The Triune Brain in Evolution
(1990). The ‘triune brain’ is a model of the evolution of the vertebrate forebrain and
behaviour and consists of the reptilian complex/ primitive brain, the mammalian or limbic
brain and the cortex.
The triune model of the mammalian brain is now seen as an oversimplified organising theme
by some in the field of comparative neuroscience. However, it is useful and engaging in the
context of understanding In Harmony Liverpool’s work because of its simplicity.
The model comprises:




the cortex represents that cluster of brain structures involved in advanced cognition,
including planning, modeling and simulation;
the limbic brain refers to those brain structures, wherever located, associated with
social and nurturing behaviours, mutual reciprocity, and other behaviours and
affects that arose during the age of the mammals;
and the primitive or reptilian brain refers to those brain structures related to
territoriality, survival and ritual behaviour.

In his observations, Galbraith used this conceptual model as a means of assessing impact on
the child.

2.5.

Supporting the child’s potential:
Research demonstrates that the following characteristics of early years provision are most
important for enhancing children's development:
1.
2.
3.
4.

Adult-child interaction that is responsive, affectionate and readily available
Well-trained staff who are committed to their work with children
Facilities that are safe and sanitary and accessible to parents
Ratios and group sizes that allow staff to interact appropriately with children
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5.
6.
7.

Supervision that maintains consistency
Staff development that ensures continuity, stability and improving quality
A developmentally appropriate curriculum with educational content
(Source: Melhuish, NAO: https://www.nao.org.uk/wp-content/uploads/2004/02/268_literaturereview.pdf)

2.6.

‘Music can play a key role’ - The place of arts and creativity in Early Years education:
Several studies have uncovered significant long-term impacts of creative environments on
brain development in children. Research has highlighted how creative activities that
encourage positive relationships can support the rapid blooming of synapses, leading to the
formation of well-rounded personalities, good attachment, self-esteem and better mental
health.
Research has specifically shown how musical approaches can activate the same areas of the
brain that are also activated during mathematical processing. It appears that early musical
training begins to build the same neural networks that are later used for numerical tasks
(Sousa, 2006). In fact, a large body of evidence suggests that music making in early
childhood can develop the perception of different phonemes and the auditory cortex and
hence aid the development of language learning as well as musical behaviour (Lonie, 2010).
Because of this, several music education methods, including Suzuki, Kodaly, Orff and
Dalcroze are designed to give children stage (not age)-based, structured musical activities
from very young ages. Drama and role play has been found to stimulate the same synapses
that focus on spoken language; painting can stimulate the visual processing system that
recalls memory or creates fantasy; movement, drawing and clay modelling link to the
development of gross and fine motor skills.
“It could be surmised from this research that, if children are denied high quality,
creative experiences, for whatever reason (entitlement, economics, cultural,
societal), the synapses that are predisposed to imagination, auditory, linguistic,
physical or creative thinking skills will be pruned, making it difficult to reconnect
those synapses further down the line.”
(Source: http://www.earlyarts.co.uk/philosophy/creativity-early-brain-development )

2.7.

‘Impact on future life chances’ …Investment in Early Years Interventions:
Whilst this report cannot establish the economic impact of the interventions we know from
research that the reasons for investing in early years interventions are numerous and
interrelated and are related to future life chances:



A child's ability to think, form relationships, and live up to his or her full potential is
directly related to the synergistic effect of good health, good nutrition, and appropriate
stimulation and interaction with others;
Children who participate in well-conceived early years programmes tend to be more
successful in later school, are more competent socially and emotionally, and show
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higher verbal and intellectual development during early childhood than children who are
not involved in high quality programmes.
Interventions in education programmes prepare children for school, improving their
performance.

One can therefore argue that, investment in early years interventions are an investment in a
country's future workforce and capacity to thrive economically and as a society.
Programmes for young children can encourage social equity, support families and therefore
modify the effects of socioeconomic inequities.
“A healthy cognitive and emotional development in the early years translates into
tangible economic returns. Early interventions yield higher returns as a preventive
measure compared with remedial services later in life. Policies that seek to remedy
deficits incurred in the early years are much more costly than initial investments in
the early years. Nobel Laureate Heckman (1999) argues that investments in children
bring a higher rate of return than investments in low-skill adults.” (Source; World
Bank)

Source: Heckman & Carneiro (2003) Human Capital Policy

“The highest rate of return in early childhood development comes from investing as
early as possible, from birth through age five, in disadvantaged families. Starting at
age three or four is too little too late, as it fails to recognize that skills beget skills in
a complementary and dynamic way. Efforts should focus on the first years for the
greatest efficiency and effectiveness. The best investment is in quality early
childhood development from birth to five for disadvantaged children and their
families.” (Heckman, 2012)

2.8.

Taking all of this policy and evidence into account, the opportunity that was presented to In
Harmony Liverpool to extend provision into the early years by Everton Nursery School and
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Family Centre allowed the team to test the principles and beliefs in practice through working
in partnership with Nursery Practitioners and experts.
The specific aims, characteristics and outcomes of In Harmony could now be tested in a
structured way through the development of an early years curriculum that built on the
principles of El Sistema upon which In Harmony is inspired.
El Sistema’s fundamental principle is that social development may be achieved through
music education that is founded on inclusive ensemble-work and high aspirations. Beyond
that, the broad principles and values that characterize Sistema-inspired programmes
throughout the world may be said to include:
 Ensemble and peer learning/teaching with a focus on the joy of making music together;
 Inclusiveness;
 Accessibility;
 Frequency, intensity, and consistency of contact;
 Aspirations for excellence;
 Performance embedded within the pedagogy;
 Family and community engagement;
 Responsiveness to local community needs;
 Holistic development;
 Lifelong learning communities.
(Source: Creach, A et al (2016) El Sistema and Sistema Inspired Programmes: A Literature
Review, Sistema
In Harmony programmes have adapted these principles appropriate to the needs of
participating communities in England and the support of Youth Music allowed the In
Harmony Liverpool team to work collaboratively with nursery practitioners to develop a
cohesive early years curriculum based upon them.
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3.

In Harmony Liverpool Early Years Interventions

3.1.

In 2015 -16 the early years programme of work engaged 417 children and included:




3.2.

In the different settings a range of early years provision has been offered which can be
described as follows:








3.3.

Everton Nursery School and Family Centre - full programme of activity including Family
Centre tots sessions and CPD for early years practitioners (232 children)
Faith Primary School - Shake Up and Sing, whole group singing (15 minutes three times a
week at start of school day) and twice weekly Musicianship class (58 children)
The Beacon Church of England Primary School - Twice weekly Musicianship class and
work with 2-3 year olds (127 children)

Shake up and Sing: whole school singing to enhance choral development;
Tots In Harmony: Open sessions for parents/carers and babies under 3;
Tuning in to Children: Child-initiated, adult-responsive music activity aiming to help
accelerate children’s development, wellbeing and early years education. Sessions
combine singing, instrumental music making and child-led creative learning that
supports the Early Years Foundation Stage, bringing children, their parents/carers,
professional musicians and early years practitioners together to make music. Sessions
aim to develop skills including social interaction, dexterity, turn taking and sharing,
communication and expression of emotions and ideas through orchestral instruments;
Musicianship classes: Offered to Foundation Stage children at all sites, teaching children
the foundations of rhythm, pitch, pulse and meter by fun games, songs and movement;
Performances: Opportunities for children to perform and also experience performance
by older peers and professionals;

The Development of the Early Years Curriculum:
In Harmony Liverpool at Everton Nursery School and Family Centre is a cohesive programme
of activity that seeks to translate the principles and characteristics of In Harmony Liverpool
into an early years model.
It comprises Universal Provision, Targeted Provision, Community Provision and Development
work as shown above in 1.1.
All of this work shares the principles outlined in 1.3. and builds on the Sistema principles
outlined in 2.8.
The opportunity to work within the Nursery School in an immersive way allowed the team to
develop a cohesive early years programme that built on the principles of social development
and musicianship. As an In Harmony Liverpool musician stated:
“Musical skills progression is the key thing. We wanted to take this back into the
early years and develop incremental steps that would push the children so they feel
they’re progressing. We had found that when we introduced instruments in Year
One, it would have been better to have developed skills before hand so they can
take the step forward. We were already doing some of this with our musicianship
lessons but the opportunity to work with Nursery staff to really develop a curriculum
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was what we needed to do. The aim is for musicianship to already be there with
responses built in so when instruments come into play in Year 1 we are building on
what is already there.”
Whilst it is not unusual for music making to feature in the curriculum of a nursery, it is
unusual for children to have a continual, structured music curriculum led by professional
musicians.
“This puts music (music making and musical communication) on the syllabus in these
settings in a way that it wouldn’t be otherwise. There is strong evidence that music
comes naturally to babies and the In Harmony project honours that and encourages
children and school staff to see music (played live by skilled musicians) as a natural
and essential part of life. This may have knock on effects in terms of the creative
arts and play as well – seeing them as a priority and not as an optional extra once
the ‘real business of being taught things’ is out the way.” (Galbraith, March 2016)
As stated elsewhere, Everton Nursery School was already involved with Liverpool
Philharmonic and had been hosting Tuning In to Children sessions for several years as well as
including music in their core curriculum. The expansion of the programme for them brought
the added value of working collaboratively with professional musicians:
“The added value is that we are skilling up practitioners by providing professional
development between specialists. This mutuality has child development at the heart
of the programme.” (Headteacher, Everton Nursery School)
Music has been placed at the heart of the curriculum and the ambition of the school is now
to embed it further:
“I want it to be totally embedded, immersive.” (Headteacher)
In Harmony’s expansion was seen as a “natural progression from drop in projects” by the
Headteacher.
Tuning In to Children is essentially a child led music making programme whereas the
Musicianship sessions are more structured interventions that seek to develop musical skills
and progression, and the capabilities required to work within ensembles and groups.
It is clear that where the two approaches co exist, both staff and musicians feel they are
complementary:
“Tuning In is a child led approach, responding to the children’s needs and there is
not really a focus on developing musical skills – music is a tool for communication
here and we are not trying to develop musical skills. Whereas the Musicianship
approach offers a more structured process where children take turns and are
encouraged to follow instructions. This helps with school readiness and develops the
team working and group skills required for ensemble music making. The two
approaches compliment each other and have a place in cohesive music making
provision and are now both a part of the In Harmony EYFS curriculum.” (Musician)
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This indicates that the team have developed a pedagogy that integrates different
approaches for different needs. The universal provision adopts more structured approaches
to musicianship development whilst the targeted provision uses a pedagogical approach that
is more child led and non verbal.
“The work in the Nursery since 2015 has helped us to understand the relationship
between the Tuning In approach and In Harmony musicianship. We had been
experimenting with different approaches and techniques over the years and their
complementarity was clear to us. Working in the Nursery allowed us to take a more
structured approach to each and to explore the relationship between them. Tuning
In has now been brought into the In Harmony programme in both Beacon and Faith
primary schools. It is not for every child but is particularly relevant to children with
communication needs because it is non verbal and child led – it evens out the
playing field because language is not a barrier. They pick up an instrument – it gets a
response. They don’t have to have a go but can play one note or not at all and there
is a response to everything. They can release feelings through sound. Dialogue is
important but they are leading the dialogue” (Musician)
Thus, the development of the curriculum has built on existing approaches but it would
appear that the pedagogical innovations afforded by the immersive programme within
Everton Nursery School rests on the combination of approaches into a structured and
cohesive learning model:
“Nothing is new, we are learning from elsewhere and have added some stand alone
ideas – but it is the combination that is emerging that is important. We learned early
on that you have to change, embed ideas from elsewhere yet make it coherent and
cohesive.”(Musician)
The expansion of the In Harmony Liverpool programme into Everton Nursery School
afforded an opportunity for the team to build on previous work and focus on the
development of a cohesive early years music curriculum.
3.4.

Curriculum Content:
Together, the musicians and Nursery School staff have developed a music curriculum that
addresses the EYFS and have developed sub indicators that supplement the framework
highlighting how music can contribute. This is included in Appendix Two.
The curriculum develops musicianship in nine key areas:










Pitch – through voicework and singing
Pulse – through the beat
Rhythm – through the rhythm of the words
Concept Pairs – use of high/low, loud/quiet, fast/slow and long/short.
Instrument Preparation – developing the coordination needed for string playing through
posture, arm movements., whole body movements, finger and thumb dexterity
Ensemble – through team work
Tracking/ Reading – through the development of the skills to read music notation
Creativity/ Expression
Listening to and enjoying music
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A repertoire of ten songs for each year group has been selected for nursery, reception,
year 1 and year 2. Notation is used with creatures supporting rhythm and bodies supporting
pulse.
A typical musicianship session structure comprises:

3.5.

The skills of the musician
There is no doubt that the programme of work has required special skills in the musicians
that may not come naturally to all musicians.
The following skills and attributes have been identified by Nursery teachers as well as the
musicians themselves:








Patience: “the work is slower with this age group than with older children and we need
an acceptance of repetition” (Musician)
Children develop at different rates – a little difference in age (2 months) can mean huge
differences in developmental stages. Musicians have to recognise this and adapt quickly
to what is happening in the group – “I have to be adaptable to what is happening in
front of me and be alert to every single child at the same time.”(Musician)
As well as musical skills, musicians cite their story telling skills as being crucial.
Musicians also highlight the need to be ‘nurturing’ – “When working with children who
are shy or who have little language, my nurturing side has to be prevalent.”(Musician)
Observations have highlighted the physicality and body language that musicians use in
sessions.
The ability to co-learn and co-delivery with other professionals requires an openness and
commitment to development and skills sharing.
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Role-modelling was mentioned in interviews with both musicians and nursery staff who all
felt that the musicians played an important role in providing the children with additional role
models.
“Children have to learn resilience – you don’t just become resilient by accident. They
need to model how to get things wrong and how to deal with this. They have to be
given enough support and then have that taken away so that they can do things for
themselves – a scaffolded approach – don’t do it for them as it is a process and not
about a product.” (Teacher)
Importantly, prior to the programme expansion, the lead musicians visited and observed
nursery staff working at Everton Nursery School – “We took a lead from the teachers
approaches”. This approach to co- learning has informed the programme development and
created a culture where the two professional teams set out to learn from each other from
the onset. This mutuality and reciprocity could be seen to be one of the key success factors
in the programme of work. The informed understanding of pedagogy and curriculum
development brought by the nursery team complimented the musicianship and approaches
of the In Harmony team enabling co-design and co-delivery that encouraged openness, peer
learning and development and collaboration.
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4.

Impact and Outcomes

4.1.

This section of the report draws on material gathered through:






4.2.

Material is structured in four sections:





4.3.

Impact on the children
Impact on the families
Impact on the schools
Impact on the wider sector

There are important limitations to the material presented:





4.4.

Interviews with teachers and musicians;
Observations carried out by teachers;
Case study material developed by teachers in Everton Nursery School;
Video footage of sessions in Everton Nursery School;
Observations carried out by Michael Galbraith of sessions in Everton Nursery School.

We have not had any control groups against which to assess relative impact through the
In Harmony interventions;
Progress measures are subjective and limited to observations carried out over a short
period of time. We would need to track children involved in this first year into the
primary years to assess impact over time against children who had not experienced the
early years interventions;
No claims can yet be made for causative effects. It is probable that In Harmony Liverpool
has a contributory effect on child development.

Impact on the Children:
As already stated, throughout the period that In Harmony Liverpool has been running, early
years provision has been an ongoing component of the programme. However, in 2015 -16
there has been a unique opportunity with the expansion of the programme into Everton
Nursery School and Family Centre to focus on obtaining a better understanding of the direct
impact of music making on children’s development.
The baseline report for the Nursery School established some key data that establishes
important context.

2012/13
Summer
term
Number on Roll 170
SEN
29
Free School
22
Meals

2013/14
Summer
term
135
24
9

2014/2015
Summer
term
166
44
24

2015/2016
Summer
Term
167
54

Many children start within the school/centre at a low level of age related attainment –
estimated at 70% of the total intake and there is a large percentage of SEND. Many 3 year
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olds enter chronologically at 3 years (36 months) but have a development age of 16-26
months. There is a significant challenge to close the gap to enable children to start primary
school education at the age of 4 years (48 months).
Each September, around 60 children transition to approximately 25 primary schools across
the City and to other local education authorities in the area.
Over half (52.9%) of children living in Everton are classed as living in poverty. This is
significantly higher than the Liverpool average of 33.1% and two and a half times the
national average (20.6%).
Through observations and interviews carried out throughout 2015/2016, we have seen
impact in the following key areas:













Calming and Relaxation;
Social interaction and well being;
Teamwork, cooperation, collaboration, impulse control and multi tasking;
Well being and Resilience;
Communication and Language skills;
Concentration/ attention;
Turn taking – leading and responding
Focus and ability to follow instruction;
Listening skills;
Rhythm, pulse, singing.
Confidence
Self expression and Creative expression

Statistical data (see Appendix Four) demonstrates significant improvement in age related
expectations across a sample of 9 children assessed at entry and then again after 6
months. We can see significant improvement in the key areas of Personal Social and
Emotional Development (PSED), Communication and Language and Expressive Arts and
Design. Such improvements are not attributable to In Harmony Liverpool but the added
value to the site of the programme has almost certainly had a significant contributory effect
on child development.
The section that follows considers this impact through case studies and observations and
draws on material prepared by eight members of the Nursery staff team as well as
observations from Michael Galbraith. Case Studies were chosen by the Nursery staff team
and in many instances show the impact on children with severe learning needs, however
they are representative of a large proportion of children who have been observed to be
demonstrating similar impacts.

4.4.1. Calming and Relaxation:
Staff have commented in interviews about the calming effect of music, it is seen to bring
“calmness in the busyness.” (Teacher) Parents have commented on the calming affect of
musicians playing as the school opens and everyone enters in the morning – “it is such a
lovely calm way to start the day.” (Parent)
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Child C:
C attended her first session aged 2 years 4 months and would not make eye contact with the
musicians or instruments. She became distressed. At 2 years 7 months she is now more
confident asking to go and engaging with musicians and instruments. Her key worker states:
“Her well being and involvement has progressed as she is calmer, not as emotional or easily
distressed.”

Galbraith links this to the primitive brain functions and states:
“The primitive or reptilian brain lies at the centre of the brain and is the oldest
evolutionary structure within the brain. The functions associated with this part of
the brain are the ones essential to survival and shared with the most basic animals,
i.e. reptiles, hence the name. These survival functions include heart rate and
breathing, appetite for food and later in life sex, temperature and hydration
regulation, and the stress response (sometimes called the fight-flight-freeze
response).”
He notes that although there are no specific directions or instructions given about breathing
in the In Harmony sessions, the regulation of breathing rate may be a positive sideeffect of the use of singing within the sessions.
“For example as the children enter the room where the session is held the musicians
sing “Come and make a circle, sit down on a cushion” and several of the children
joined in with singing this refrain. In doing so one is almost automatically
encouraged to take deeper and fewer breaths, as it takes some time to sing each
phrase. Longer, slower and deeper breaths are associated with a more relaxed
bodily and mental state. Breathing is at the heart of many forms of relaxation (and
is one of the pillars of the ancient practice of yoga in the form of pranayama)
because of the two way connection between one’s emotional state and breathing.
When we are stressed our breathing becomes more rapid, short and shallow, due to
the action of hormones released by the primitive brain when it senses danger.
Interestingly by changing one’s breathing to be long, slow and deep the stress
system (sympathetic nervous system) is turned down, and the relaxation system
(parasympathetic system) is turned up.”
Song is used throughout the In Harmony sessions – in fact the Tuning in to Children sessions
are entirely in song – and the same songs are used each week giving the children a chance to
learn them and join in with them. Staff in the nurseries and school settings have also
adopted some of these songs and use them in the classrooms. For example, the
“clean up, clean up, everybody everywhere, clean up, clean up, everybody do their share”.
“Of course the beneficial effects of singing a phrase like this don’t just apply to the
children and the staff will also be benefitting from the change in breathing.
Additionally I believe that when giving an instruction in song it is more likely that this
will be perceived in a gentle and encouraging way rather than as a forceful
command which might happen if staff use a raised voice to say “tidy up time’.”
(Galbraith)
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4.4.2. Social Interaction and Well being:
The middle layer of the Maclean triune model is the mammalian or limbic system,
which is linked to relationships, social bonds and connecting with other people.
Galbraith concluded that In Harmony contributes to brain development in this area in
several ways and this can be linked to the impacts identified by musicians and nursery staff
in relation to social interaction and well being.
Child M:
Aged 3 years and 8 months, M started at Nursery aged 2. He will be transitioning to Primary
School in September 2016. He has now been taking part in In Harmony for 14 months.
In May 2015, he was selected to take part in Tuning In due to his lack of confidence.
“M was reluctant to join in and interact with the Tuning In Musicians and displayed a neutral
expression during the 6 week Tuning In intervention from May – June 15. He was tracked
during these sessions using the Leuven scale of well-being and Involvement. Throughout
this time period he displayed ‘extremely low’ and ‘low’ levels of involvement and ‘extremely
low’ to ‘moderate’ levels of well-being. After the initial six weeks sessions the ‘Tuning In’
groups changed allowing new children to take part in these sessions. He then took part in
the next series of sessions June – July 15 giving him a total of 12 weeks music intervention.
He was not actually chosen by an adult to take part in these next sessions, he was used to
the routine of me collecting the children from Heyworth wing (his classroom at the time)
and he automatically stood by the door waiting for me to take him. Once in the session he
continued to display low levels of well-being and involvement. Adults working in Heyworth
room commented that this neutral expression and lack of confidence was normal for him.”
(Nursery Teacher)
M also took part in weekly In Harmony sessions from January 2015 – July 2015 where it was
noted that he observed and listened to group sessions often lacking the confidence to join
in. In September 2015, he continued with In Harmony and considerable progress has been
observed since that time.
“M’s confidence has grown significantly since September. He display’s high levels of
Involvement and joins in with all songs and actions. He often expresses delight through
smiling and laughing during these sessions. He is continually growing in confidence and now
joins in with all songs and actions. Working in small ability groups has enabled M to grow in
confidence. During whole adult directed teaching sessions he is often reluctant to speak and
will allow older more confident children to speak for him. During In Harmony music sessions
M displays higher levels of involvement and Well-being.” (Nursery Teacher)

Child L:
At 3 years and 4 months, L has attended Nursery since he was 10 months old. L started In
Harmony music sessions in January 2015 aged 2 years 1 month. He was tracked using the
Leuven scale due to his high levels of involvement during these sessions. Room staff
commented on his interest and enjoyment during these sessions.
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In November 2015 he transitioned from the 2-3 room into the 3-5’s room.
“L found separating from Mum difficult and often displayed low levels of emotional wellbeing during the initial separation. The In Harmony sessions distracted him from
wanting/crying for his mother. He was familiar with the routine of In Harmony and
displayed high levels of confidence, emotional well-being and involvement during these
sessions. Following these sessions he re-entered his new classroom environment feeling
calm and ready to engage with his peers.” (Teacher)
He was observed during a transition visit. L was upset because his family worker had left him
in his new classroom environment. He was upset and crying before entering the room.
Observations showed increased well being and involvement as he entered In Harmony:
 Well-being in classroom sessions - 1
 Involvement in classroom sessions - 2
 Well-being during In Harmony - 3
 Involvement during In Harmony - 3
During the sessions he was observed as being confident to interact, taking part in all songs
and actions. He displays excellent listening and attention skills and is able to follow all of
instructions.
“ In Harmony offered L a familiar environment where he felt safe and confident to
learn.”(Teacher)
In Harmony supported L’s transition resulting in higher levels of emotional well-being and
Involvement.
Galbraith reports on his observation of three key areas of social impact as follows:




Being part of a ‘working’ group;
Co-regulation and mutual affect regulation;
The link between musical and emotional moods.
“Being part of a working group: The In Harmony sessions are always delivered on a
group basis, with between 8 and 12 children and 2-3 adults in the groups I observed.
What I mean by a ‘working’ group, in the subtitle above, is that there is a shared focus
on a task that everyone is involved in, albeit in different ways at different times. So the
children are always part of a collective activity and have the experience of being part of
something that is larger than themselves but which is also dependent on them and their
contribution. I suggest this is a relatively rare experience in other school or home
activities where children maybe play by themselves, or with an adult, or in parallel play
alongside other children. Other kinds of activity that may give a similar experience of
‘self as part of collaborative team’ includes dance and team sport, but the latter involves
the element of competition as opposed to the emotional and artistic expression possible
within music and dance.
Elements of In Harmony that characterise its ‘groupness’ are the joint singing and
actions, the shared attention on a musical conversation between the musician and a
child, the joint exploration of instruments, tidy up time and the movement from one
area/activity to another. The skill of contributing to and being affected by a group
process is a core social skill that underlies many aspects of pro-social behaviour
throughout life. Without it many aspects of society would be threatened, and many of
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the laws regarding respect for each other do not make sense. One could question the
degree to which the In Harmony sessions impact on children’s development, given the
amount of time they spend in the sessions. However the sessions may highlight a
developmental opportunity to children which they may then look for in other contexts
(e.g. during free play time), and staff may also take elements of the In Harmony session
into the classroom further consolidating this process.”

Co- or mutual affect regulation are the rather fancy terms to describe how people affect
each other’s moods. In parenting there is a particular interest in how parents can soak
up their child or baby’s upset/distressed moods and give back a calmer mood. There are
two aspects of In Harmony that stand out to me in terms of this process – the times
when the musician follows a child’s musical lead and times when the musician sets the
tone (musically and emotionally). Taking the latter first, the musicians are always
providing a structure for the session but in a way that responds very sensitively to
children’s reactions and actions, so in a way they are always setting a tone. I have
already mentioned how at the start of the session the circle song is used to gather the
children round, and it has a calming and open-ended tune. Another example is when
the musician plays a very soothing piece of music (lullaby by Brahms I think) and the
children are encouraged lie down to rest. All of the children did this and most of them
stayed very still. At the end of the piece the musician changed to playing something
lively and the children all jumped up and started dancing.
The other type of situation where there is co-regulation is when the musician follows the
child’s musical lead, either in the circle musical conversation time, or in the ‘free play’
with instruments under the blanket. In both these cases the musician reflects back to a
child the loudness, speed, tune and intensity of the sounds that the child has made. The
experience of being mirrored is one that babies seek out and indeed will also
demonstrate themselves from birth (Murray, 2005, the Social Baby) as it is such a
primary psychological process. Being closely copied shows the child that someone else
is focussed on them, that the child can almost magically control the other person and (at
an unconscious level) shows that other people can resonate with our own experience –
we can communicate in a way that others will understand something of what we are
doing or sensing. This process is sometimes referred to as inter-subjectivity, there is a
shared mental space because the two people are focussed on the same thing at the
same time. Inter-subjectivity is even more fundamental than the group experience
referred to above, and in fact it underpins it…by understanding that you and one other
can share a mental space you can then extend that to the idea of several people sharing
a mental space and purpose.

“The link between musical and emotional moods: The exploration of how music affects
emotions and vice versa goes well beyond the scope of this observation. If we assume
that there is a link between emotional states and musical expression then In Harmony
gives several opportunities for children to feel this link in each session. Near the start of
the Tuning in to Children session the two musicians play a few short pieces. The pieces
are chosen to cover a range of musical styles, and the children react quite differently to
them. In the more contemplative pieces the children sat watching the musicians
carefully, in the more upbeat pieces the children swayed and almost jigged on their
cushions.
There are also the opportunities for the children to let their own feelings out with
sounds, particularly in the Tuning In sessions, particularly when they play the
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glockenspiel and the musician copies, but also during the free play of instruments under
the blanket. Music, art and dance are valued as creative communications in large part
because they do not go through the medium of language, which can be freeing for
people of any age, but especially for children who have a limited vocabulary and may
find talking difficult. {This may be doubly true for children for whom English is not their
first language.} So having the opportunity to make a variety of sounds, to make music,
may be especially liberating for children. This was demonstrated by way the children
explored the range of instruments available, experimenting with how the instrument
could be used, and repeating actions that they liked the sounds of.”

It is arguable that the above observations of what happens in the sessions explains the
impact on well being observed by staff within the Nursery.

Child E:
At 3 years 11 months, E has attended nursery since she was a baby. She was working at age
related expectations across all areas of learning when she entered Nursery 1 and had
previously taken part in Tuning In when In Harmony started.
E made the transition well into Nursery 2 in September 2015, and her teacher believes this
to be because of the familiarity of In Harmony. Observations of E during In Harmony sessions
all make reference to the confidence she has in her own abilities and her willingness to
consistently ‘have a go’. She displays a keen interest in Sally (musician) and observes both
her spoken language and non-verbal gestures closely. E is often observed taking on the role
of ‘Sally’ in her imaginative play often leading small groups of children.
As E is soon approaching her 4th birthday an additional piece of summative assessment has
taken place. This assessment demonstrates that she continues to make good progress and is
working at either age related expectations and above across all areas of learning.
E has taken part in In Harmony performances both at Christmas and in the Spring term. She
is highly enthused during such concerts and consistently displays self-assurance.
“Throughout her In Harmony experience words such as ‘confidence’, and ‘self-assurance’ are
emphasised. She oozes vitality and is extremely animated throughout each of the observed
sessions. This attitude towards learning is observed throughout all aspects of her play and
through her interactions with others. She leads most play based experiences drawing upon
what she has observed in recent In Harmony sessions and songs during her play and is keen
to take of the role of ‘Sally’ often referring to herself as this.” (Nursery Teacher)

Most recent observations from March 16 describe how she is able to match pitch and listen
and do for extended periods of time. She has been observed tracking music as she sings and
playing bells to the correct beat of the music.
Her parents have attended most of the events within the school in which she has performed.
Parents have also discussed how she sings many of the ‘In Harmony’ songs at home such as
‘Jackaroo’ and ‘Hello’. She has also formed part of the school choir during recent visits to
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sing to the local elderly and displays a clear enjoyment in performing in all aspects of her
play.
Child G:
At 3 years 6 months, G has attended Nursery from the baby room full time and is the
youngest child in her class.
Since starting Nursery 2 in September G has attended weekly In Harmony sessions. She
adapted well to the transition between N1 & N2 class and In Harmony sessions acted as the
familiar aspect.
Well-being observations of G during In Harmony sessions all make reference to her facial
expressions and delight throughout. She is confident to be the first child to ‘have a go’ and
doesn’t require the comfort of the other children. She is developing her attention and
listening throughout the sessions and during performances from Sally and In Harmony
musicians she is able to lie and listen as opposed to earlier in the year when she would giggle
and become distracted by others.
Her most recent 6 month assessment demonstrates she continues to make good progress
and is working at either age related expectations and above across all areas of learning.
She has taken part in In Harmony performances both at Christmas and in the Spring term
and is highly enthused during such concerts and often sings the loudest clearly enjoying
every moment of her performance. She consistently displays self-assurance in her learning.
Throughout her In Harmony experience her wellbeing has continued to increase. She
continues to be the first child always willing to ‘have a go’ and is developing increasing
resilience.
In Harmony offers an opportunity for “adult-following-child” moments - the musician follows
the pattern and style of what the child is doing – echoing the energy levels and emotional
tenor. It is relatively unusual in children’s everyday experience to have an adult throw
themselves so unselfconsciously into mirroring what the child is doing but this validates the
child’s expressions. Children are also given the opportunity to lead the whole group in
sessions - decision-making is shared.
Galbraith feels that this child centred approach is significant:
“Children often have the experience of adults ‘being in charge’ and in several ways
the musicians are – setting out the room and following a framework for the session.
But in many moments within the sessions the musicians are guided by or at least
acknowledging the children’s actions and reactions.”
This appears to strengthen inter-relationships between children as well as between the child
and the adults. Each child sees how the other children relate to each other and to the
musicians, how the musicians relate to each other and perhaps not least of all the member
of staff from the school or nursery also has these experiences.
“By virtue of ‘mirror neurons’ (nerve cells in the brain that fire when we see somebody doing
something thereby giving ourselves an experience of doing it by proxy) children will have a
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taste of many approaches to the activities in the group because they see other people doing
the activities differently.”

Child B:
Aged 2 years 4 months, B is an only child and has taken part for three months. She is
showing more interest in the music and joins in with songs and actions – she was reluctant
to attend at the beginning but now asks to go to the Music Room. She is more confident,
able to follow instructions ad she is communicating more with musicians and the other
children.

Child J:
J is now 2 years and 11 months and began In Harmony being disruptive and needing support
from an adult. After 6 months of involvement her key worker stated: “She likes to dance
when Sally is playing and bows to her when she plays. She can now play instruments in time
with Sally and is very creative, liking to join in by dancing and playing. Her concentration
skills have improved and so has her behaviour.”
This may be the explanation for the many observations of children who go from being and
shy to being more active and outgoing in the group – they are seeing how other children
approach things and the responses this gets.
Child A:
An only child, A started Nursery at 2yrs and 10 months and is now a year older. At the onset
he showed no interest in the lead person, the instruments or the activities. He participated
in Tuning In sessions in Autumn 2015. A now interacts more and participates in activities. He
sings In Harmony songs when back in the classroom. His listening and attention has
improved immensely and his language and speech has developed. He copies actions and is
more aware of others around him.
Child H:
At 2 years 10 months, H has been in Nursery for 6 months. He was easily distracted at the
onset of his involvement with In Harmony, and tended to move away from the carpet after a
couple of minutes. He could be disruptive to the children around him and often required 1:1
support during sessions.
Over the 6 months, staff have observed his listening skills, concentration and behaviour to
improve rapidly. He responds to instructions and is demonstrating more maturity. “He now
joins in with sessions both verbally and physically and eagerly comes to the carpet to join in.
I have heard him tell his Mum what he has done in the session on many occasions.”
Child I:
At 2 years and 5 months, I has been attending Nursery for 6 months. At the onset he was
easily distracted and could not sit for too long on the carpet but is now observed to be
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sitting for the whole session and taking part in it all. He gets involved and enjoys the animal
sounds.
The In Harmony sessions encourage turn taking, shared attention and co-operation. All of
these skills are related to the processes about recognising oneself as part of a group. These
skills are how being sociable is put into operation. The In Harmony sessions are a focused
way of practicing these social skills.
Appendix Four contains quantitative data produced by the Nursery team that shows
progress against the EYFS indicators and triangulates the observations showing that children
have made significant progress in self confidence, managing feelings, making relationships as
well as listening and attention, speaking and understanding.

4.4.3. Cognitive Development:
Other key impacts observed by staff include communication and language skills,
concentration/ attention, focus and ability to follow instruction and listening skills. Such
skills are critical to cognitive development and staff observations of case study children
demonstrate significant impact in these areas:
Child N:
Aged 3 years 5 months, N started at Everton Nursery aged 26 months. He has taken part in
In Harmony since joining. N displays significant delay in communication and language and
has global development delay.
In October 2015 his assessment for communication and language showed his listening and
attention span at 25 months, his understanding at 6 months and his speaking at 8 months.
In March 2016, this had improved considerably. Listening and attention was now 30 months,
understanding 21 months and speaking 19 months.
“N finds it difficult to engage in adult directed teaching sessions and often needs a lot of
adult support and encouragement. He often finds it difficult to focus his attention and often
loses interest in group activities. Small ability group In Harmony music sessions have
enabled him to develop his communication and language skills. The activities are fast and
active and enable him to learn and achieve alongside his peers. He displays high levels of
concentration when listening to music and moves freely in response to what he hears. He is
able to keep a steady pulse and tap out the rhythm when singing the ‘hello song’.”
(Teacher)
N has also had speech and language involvement and has attended a ‘Chatter Box’
intervention group. This has also had an impact on the amount of progress that he has
made.
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Child K:
K is 2 years and 4 months and has been in Nursery for only 3 months. He has speech
problems and is working with a speech therapist. When he started Nursery he was timid and
sat on an adult’s knee in In Harmony sessions. He is now an active member of the group, he
has built up the confidence to join in and is demonstrating increased well being. His
concentration has improved greatly along with his listening and attention. Speech and
language are slowly improving and he joins in with all actions and sounds.

Child D:
Having been involved for a year, D is now 2 years 9 months and is being monitored for
speech and language. His family worker states: “He has gained good listening and attention
skills and developed a good understanding, confidently following instructions. He is very
willing to have a go in all sessions and is showing how he is involved and concentrating by
knowing actions and words to songs and rhymes.”

The third part of the brain in the Maclean model is the cortex - associated with the ‘higher
mental functions’ of reasoning, memory for facts and events, language, problem solving,
planning and motor control. Galbraith observed impact in these areas as follows:

“There are four aspects of cortical functioning that I suggest are stimulated by In
Harmony; i) language and rhythm understanding, ii) multi-tasking, iii) impulse
control and iv) concept formation. I will look at these in turn:
Language and rhythm
The development of language and the ability to express oneself verbally is a key skill
and a prime objective in the early years at home, nursery and primary school. The
musicality of language has been explored and described by Colwyn Trevarthen
(Malloch and Trevarthen, 2010, Communicative Musicality). Trevarthen describes
babies as ‘innately musical’ as shown by their awareness of pitch, tone and rhythm
from before 40 weeks gestation. He has analysed video tape of even premature
babies engaged in a musical dance, a conversation, with a parent, following the rules
of turn-taking and the rise and fall of speech. There is also a theory that musical
expression predated language. So rather than seeing music as something to be
‘taught’ after children have acquired the three r’s, it perhaps could be seen as
something to hold on to and build on. In Harmony facilitates several connections
between music and verbal communication.
As has been mentioned already instructions are often given in a melodic way in the
sessions – “everybody stand up” goes up in tone, “everybody sit down” goes down –
which highlights the key words and differences between them. Learning words may
also be easier when they are sung to a tune as the tune can be remembered first
and then the words rehearsed into that tune.
The activities that involve the Rhythm Bird (a colourful hand puppet) are especially
designed to help children appreciate and remember the rhythms of different words.
Eight coloured discs were placed on the floor in two rows of four. On each mat was
placed either a toy ant or a toy spider or was left empty. The musician would point
to each mat in a row and say ‘ant’ or ‘spider’ emphasising the syllables in each. The
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group practiced saying the words rhythmically, and children took turns pointing to
each mat. The word ‘motionese’ is used to describe how learning words and songs
with actions is easier than just having the words by themselves. The word
‘motionese’ is based on the concept of ‘motherese’ where caregivers use especially
sing-song baby talk to help babies distinguish words and phrases, and therefore
learn language.

Multi-tasking
The In Harmony sessions give lots of opportunity for children to connect different
areas of brain function. The most obvious example of this is when they use an
instrument (shaking a rattle or hitting a bell) and they have the experience of seeing,
moving and hearing at the same time, and as being the person responsible for
making that sound. When they do this with another person, either another child or
one of the musicians, then they are also co-ordinating (or competing!) one sound
with another (and the implied intentions as mentioned above under co-regulation).
There has been a suggestion (Segal, The Developing Mind, 2012) that the greater the
degree of inter-connectedness in the brain, especially between one hemisphere and
another, the better it is for cognitive ability and mental health in general.
Impulse control
Being able to ‘put the brakes on’ and resist doing something is in some ways as
important as being able to initiate actions. If you can’t stop doing something you
are bound to crash into someone metaphorically or literally at some point. Again
there is analogy with music here as the ends of notes and the spaces between notes
are as important as the start of notes. There are several points in In Harmony where
this skill is practiced. In the activity with Rhythm Bird one of the mats was left
empty to depict a ‘rest’ in music. The children in one group found it particularly
difficult not to say anything in this space. The musician then adapted the task so
that on the rest the children put their hands over their mouths – they found it easier
to inhibit making a sound when they had an alternative action to do, especially one
that got in the way of using their mouths.
Another example of developing impulse control was during a Tuning in to Children
session where some of the children had moved away from the ‘instruments under
the blanket’ and started moving round the room. One of the musicians was playing
a tune to a beat being set by another child and the second musician followed the
marching children and started saying ‘walk, walk, walk, stop’ and doing the
corresponding actions (a version of musical statues). The whole group fell into this
pattern and repeated it several times to great amusement as they teetered on the
edge of moving and of making a noise in the ‘stop’ section.
Concepts
Seeing musicians playing instruments at such close quarters gives children an
understanding of how music is made on those instruments. This was taken a stage
further in the In Harmony session where the violinist showed the children how the
tuning pegs affect the tone of the strings (one child said “You can change the voices
with it!”) and how the bow works and what it is made from. These are things that
children wouldn’t ordinarily experience and the fact that they could see so closely
and pluck a violin string makes it more likely that they will remember this
experience. {It is also interesting that the musician allowed the children to pluck
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one of her violin strings on a violin that is as she told the children is over 200 years
old, making it one of the oldest things they have used.}
Children are also exposed (bathed?) to a kind of music that they probably don’t
come across at other times, especially not played live. The repertoire that the
musicians play includes baroque, classical, romantic and more popular
contemporary pieces, expanding children’s ideas about what music can sound like
and how those different styles feel.”

Child F:
Child F is now 3 years 7 months old and has attended nursery full time since his second
birthday. He receives support for communication and language difficulties.
At the beginning of Nursery 1 he was working significantly below expectations within the age
band 8-20 months and 16-26 months across all areas of learning. When this baseline
assessment took place he had begun to access Tuning In sessions and continued to attend
weekly In Harmony sessions. He was also attending communication and language focused
groups to support his developing expressive language and interactions with others.
Since starting Nursery 2 in September he has attended weekly In Harmony sessions and
additional Tuning In sessions. Although he initially struggled to settle into his N2 class he has
always willingly attended In Harmony sessions.
Observations of F during In Harmony sessions all make reference to growing confidence and
how he is significantly developing his listening and attention skills. He has developed a vast
range of songs and rhymes and has been observed (March 16) singing words and carrying
out actions at the same time.
As his 6 month assessment he has made good levels of progress making secure inroads
within age bands such as 22-36 and 30-50 months. He has developed greatly in his
interactions with others including additional adults. Observations demonstrate how
sessions such as In Harmony & Tuning in have supported him in the development of this. He
is now able to independently find a partner to work with, take turns with little adult
involvement and sing aloud solo to the rest of the group.
He has taken part in In Harmony performances both at Christmas and in the Spring term. He
is highly enthused during such concerts and consistently displays self-assurance as he sings
favourite songs, recalling many words and supporting his singing with actions.
“Throughout his In Harmony experience he has greatly developed his social interactions with
others, his listening and attention skills and through this his wellbeing. He laughs and smiles
with enjoyment during Tuning In sessions and often appears transfixed by Gareth, Alex
(musicians) and their instruments. During Tuning In sessions he is observed to be leading
many of the other children to explore instruments and to tidy up. His instructions to other
children to join in often modelling clapping, tapping and verbally telling others ‘you do it like
this’.” (Nursery teacher)
“He often now sings to himself during his play and is keen to explore voice sounds and
concept pairs. He often suggested we could sing sounds ‘fast, slow, loud, quiet’ during whole
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class singing experiences. The Impact from In Harmony is evident in his everyday play and
experiences.” (Nursery teacher)
His mum has also discussed how he sings a lot at home and she is unaware of many of these
songs.

4.4.4. Progression to Primary School:
In September 2015, 4 children left Everton Nursery to attend Faith Primary School and 2
joined The Beacon CE Primary School. In September 2016, 7 will progress to The Beacon CE
Primary and 1 to Faith Primary. There is evidence to suggest that parents are actively
choosing the two schools so that their child can continue with In Harmony.
It is too early to assess whether there are any differences between the children who have
been exposed to In Harmony at Everton Nursery progressing to either Primary School in
comparison to children who have progressed through different routes. Given that the
nursery children in both Faith and Beacon also have access to early years provision, it will
also be interesting to consider whether there are any differences between the children
exposed to In Harmony in the nurseries of both primary schools and those in Everton
Nursery given the different type of provision to which they have been exposed.
Staff in the two primary schools are sharing CPD with the Nursery staff and this is bringing
the teams together. However, it also reveals differences in culture between the three sites
as well as differences in accountability and approaches
Primary school early years’ staff identify similar impacts:
“It is listening skills and concentration where we see the greatest impact on reception
children. When we took them to the concert last week I was so proud as there was no
messing just complete absorption. I would not go back to when we didn’t have this as part of
our provision.” (Primary Teacher)

4.5.

Impact on the families
Parental engagement with In Harmony in Everton Nursery School has been encouraged in
many ways:







Playing in the Foyer as parents and carers bring children into Nursery;
Attending concerts and sharings;
Parents music sessions;
Welcoming parents into children’s sessions;
Open invitations to come into the Music Room;
Provision of song sheets

A parental survey was carried out by Everton Nursery School in June 2016 and from 33
respondents 100% agreed or strongly agreed with the statements:
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The In Harmony programme has helped me to have a positive relationship with my
child/ children
The In Harmony programme has contributed to me having a positive relationship with
Everton Nursery School and Family Centre
I feel more involved in the Everton community as a result of In Harmony
Having In Harmony in my child’s school is valuable to my child/ children and me

We asked if they had noticed changes in the development of their child since they had been
participating in In Harmony. 30 had noticed changes in musical ability, 22 noticed changes in
communication, 25 noticed changes in confidence, 15 noticed changes in focus and
concentration and 13 noticed changes in behaviour.
Parents’ comments included:
“They have developed an interest in music and instruments and are keen to develop
their existing skills. They both want to pursue learning musical instruments. Thank
you, the children have come on so much.”
“She knows so many more songs and is so much more confident to do this when we
are out and about! We are really pleased with her new found singing ability. She has
even taught us! Thank you for giving us the opportunity to come in!”
“They have developed a stronger bond because they can relate to each other
through In Harmony songs and actions.”

In 2015, 30 families attended the In Harmony birthday concert whilst 60 attended in March
2016. It is likely that many of these families wouldn’t previously have had contact with the
Royal Liverpool Philharmonic Orchestra, classical music or other professional musicians. In
this sense the work in Everton Nursery School is expanding the role played in other In
Harmony schools as the musicians are acting as music ambassadors. It is likely that this is
changing the perception of the Liverpool Philharmonic within the communities that In
Harmony is serving.
Playing in the foyer makes it hard to interact with parents yet appears to have an impact on
parents:
“Playing as they come into school is very special. You can’t help but be moved by it.”
(Gran)
A highly successful parents course lasting four weeks proved difficult to replicate and the
team are currently considering the future of such sessions – when should they take place,
who should they be targeting and what do parents want to get out of them. The team are
working with the Outreach team to consider how to reach those families that are harder to
engage.
One musician commented that:
“The In Harmony project is inevitably institutionalized. Our major challenge at
Everton Nursery School is reaching parents but it takes time to nurture relationships
and build trust. I would say that tackling this is key to the project moving on to the
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next level. If you start to build relationships with parents at this young age it is easier
to get them involved – they have some time and space.” (Musician)
The number of children transferring to the two primary schools is relatively small, with 8
moving into Beacon and Faith in September 2016 and all of these stating that the
opportunity to continue with In Harmony Liverpool was a major factor in their decision.
Moving forward (and until the programme is able to expand into more primary schools) it
will be important to encourage more parents to consider the progression of their children’s
musicianship in the transfer to primary school.
“In Harmony was the reason I chose Beacon for my child. It has been one of the best
things that could have happened for him and a great opportunity for him to be the
best that he can be. I am now moving his older brother here too so that he can
benefit from it.” (Parent)
The team have started to adopt a more casual approach inviting parents into music room in
the mornings and providing resources as well as information:
“We are rethinking our approach to working with parents. Informal approaches
appear to be better than offering structured courses in the first instance - this way
we can establish relationships through individual contact, they can ask questions and
share experiences with us and with other parents. We can also talk to them about
primary school provision.”(Musician)
Parents consulted notice changes in their children following participation in In Harmony.
Parents of twins prove interesting as one twin misses one In Harmony session due to
attending Nursery for only four days. The other twin experiences all sessions.
“They are learning words like ‘rhythm’ and ‘pulse’ and their confidence is growing.
They sing together and clap at music in the car and pick up lyrics. They are both
excited after music and share it with us after we pick them up. I see a difference
though as Z misses his Wednesday sessions because it is my day off –his sister
teaches him what he has missed but I can see that he is not as confident. I am gutted
not to be able to send my kids to Beacon so that they can continue with it.” (Parent)
“Her confidence is growing so much. She comes home and teaches her younger
brother the songs and he sings along. My mum takes him to Tots and I can’t wait for
him to start at Nursery and get involved too.” (Parent)
There is a strong sense that the children are privileged to have this opportunity:
“I cannot believe that this is available to my child.” (Parent)
“It is a privilege for our children to have this opportunity.” (Parent)

4.6.

Impact on the schools
Before In Harmony started music was already a part of daily life in Everton Nursery School.
As stated earlier, the Tuning In programme led by Liverpool Philharmonic musicians had
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been running in the Nursery School for several years, nursery staff encouraged music making
in the classrooms and singing was a normal part of every day activity.
“We wanted to take it somewhere else – by bringing music and singing into
everyday life – the foyer, the community and daily life.” (Teacher)
One of the major differences noted in the nursery is the ability to work in smaller groups:
“Most nursery activity is in large groups, In Harmony is taught in smaller groups and
this supports the children – the sessions are adult led, safe, and secure and develop
cross curricular skills thin addition to the musicianship. This would not be possible in
the larger groups.” (Nursery teacher)
It is clear that Everton Nursery School have embraced the opportunity to embed
musicianship and structured music making that In Harmony provided. The programme had a
positive welcome from the beginning and buy in at senior level has provided the strategic
institutional leadership that is perhaps a key success factor to the programme. The value
added has been the more structured approach to musicianship, the presence of the
musicians, the skills set they bring and the greater understanding to have emerged about
the way music fits into the EYFS.
Liverpool Philharmonic already had good relationships with the Nursery School and there
was trust and mutual respect already. The musicians respected the expertise of the Nursery
School staff from the onset:
“They are the experts so it is important for us to work with them and learn. Yes, we
bring our own expertise but they know child development and working with them
means we complement each other well.”(Musician)
Whilst the Nursery School team have also welcomed the professionalism of the musicians:
“The important thing has been to blend their skills and knowledge with that of our
staff team. I would like to see some of the team based in house as this would really
enhance things.” (Teacher)
“The team are comfortable with it and at ease. There is reciprocity and shared
learning.”(Headteacher)
Regular time has been set aside for communication, planning and meetings and there seems
to be a mutuality and reciprocity between the staff teams that is powerful:
“We can pass on our skills whilst learning from each other. I ask what can we get
from each other? What do you need from me that will supplement your own skills
and give you some tools and knowledge of music but that won’t constrain you?”
(Musician)
There is a culture of personal and professional development in the Nursery School and staff
are used to having access to CPD and are encouraged to develop their own practice.
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Because of Everton Nursery School and Family Centre’s role as the lead school for the North
Liverpool Teaching School Partnership, the programme includes a significant focus on
professional development of teachers and musicians.
Between October 2014 and May 2015, the team prepared for the expansion of In Harmony
into the Nursery by leading five extended training sessions for the staff at Everton Nursery
School. This resulted in the teachers incorporating music within their daily routines. School
staff led music and movement sessions within their classrooms and have begun to explore
where music could be used in other sessions to have impact, for example through Peer
Massage.
The teachers reported being more confident in their delivery of music and movement
sessions to support the children's cross-curricular learning and development – a view backed
by the Deputy Head Teacher.
The team also delivered one parent training session focused on musical notation reading.
"It has helped me to take it into the classroom so that it is not just the In Harmony
sessions. It connects it all together even for the support staff and we understand our
roles in the sessions and can embed it into all out teaching." (Teacher)
"We have skilled each other up and there is a genuine partnership and ongoing
learning." (Teacher)
"I have total confidence in Alex and Sally - behaviour management is not an issue
and I can relax, observe and learn." (Teacher)
The developing programme has included:



Nursery staff sessions – some attended by Beacon and Faith staff;
Trainee Teacher’s sessions.
“It was always important to us to skill up practitioners – the way forward for us was
to develop professional development between specialists, based on mutuality with
child development at heart.” (Headteacher)
“When you combine high quality teaching and learning with high quality music
making you can create great developmental opportunities.” (Senior Leader)

Due to the different cultures in the three schools, the crossover of staff has proved both
interesting and challenging. They are also resourced differently - Beacon have a team of four
Early Years staff whilst Faith have two.
It is too early to define the similarities and differences across the three schools after a year
of the expansion but there is evidence that the impact on the Nursery School has been
powerful whilst the impact on the early years provision in the two primary schools appears
to date to have been less impactful. This may be attributable to the novelty factor in the
Nursery School, but may also be connected to culture and is something to be explored as the
programme moves forward.
Outcomes for children are also hard to determine as children leave the Nursery School with
their Reception year of their Early Years education still to complete, and there have been so
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few children progressing that any difference in outcomes is hard to determine. It will take
time to assess the impact of the early years work in the primaries on progression into Key
Stage 1.
Music has been embedded in the curriculum of the Nursery School. Teachers have adopted
tools and approaches and together the musicians and Nursery School staff have worked out
how music fits into the EYFS with links to the aforementioned sub indicators. There is a clear
strand of musical development within the Nursery School, with the teachers doing more
open-ended musically-related learning experiences in the classroom thus ensuring that
music extends beyond the music room and into the classroom as a part of life… and indeed,
part of the wider curriculum.
4.7.

Impact on the wider sector
The development of the cohesive early years curriculum and the development of sub
indicators for the EYFS are major contributions to the wider sector that are already being
disseminated. There is enormous potential to carry out further research on the specific
pedagogical approaches being adopted and to understand better the characteristics that are
making the In Harmony Liverpool approach effective.
Furthermore, dissemination of the approach is occurring as a direct result of the linked
programme of CPD for teachers. In 2015/16 Everton Nursery hosted 9 School Direct Tuition
Fee Early Years/Primary Trainee Teacher’s who have two school teaching placements,
meaning the ripple effect of CPD reaches 18 schools. These teachers will also take up
teaching posts in other schools so this could be maximized.
In 2016, a CPD programme working through the North Liverpool Teaching School
Partnership (a consortium of schools led by Everton Nursery School as the Teaching School’s
lead school) will be offered to a wider community of interest on a paid for basis and this will
enhance the dissemination possibilities. Again, there is great potential in researching the
impact of this. It would be interesting to know what teachers know when they come into the
CPD programmes and how this affects the outcomes and also to understand how the
programmes can give teachers the confidence to embrace music education. It is clear that
the work with the Nursery School staff in Everton has empowered them as outlined above
and we already see music becoming embedded in more confident ways with the classrooms
in all three schools as a result of the work carried out in 2015/16.

4.8.

Impact on Musicians
It is evident that the development of the Early Years work has impacted on the musicians
themselves.
“ It has widened my perspectives and brought a freshness to my work away from the
platform that is unique and rewarding.” (Musician)
“I have learned what I am good at.” (Musician)
This is an area for further consideration as the programme moves forward. The skills and
attributes required to carry out this work are beginning to emerge and this has key
implications for developing the workforce.
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5.

Conclusions and Recommendations

5.1.

We asked the following questions at the beginning of this report:
•
•
•
•

5.2.

What is the direct impact of music making on child development?
What is the impact of the developing programme on the schools?
What is the impact of the Continuing Professional Development programme on
teachers?
What is the impact of the work for the wider sector?

It is clear at this early stage in the developing programme that the impact of music making is
contributing in both direct and indirect ways.
There is evidence of direct impact on child development in key areas;
Through observations and interviews carried out throughout 2015/2016, we have seen
impact in the following key areas:













Calming and Relaxation;
Social interaction and well being;
Teamwork, cooperation, collaboration, impulse control and multi tasking;
Well being and Resilience;
Communication and Language skills;
Concentration/ attention;
Turn taking – leading and responding
Focus and ability to follow instruction;
Listening skills;
Rhythm, pulse, singing.
Confidence
Self expression and Creative expression

Statistical data demonstrates significant improvement in age related expectations
across a sample of children assessed at entry and then again after 6 months. We can
see significant improvement in the curriculum areas of Personal Social And
Emotional Development (PSED), Communication and Language and Expressive Arts
and Design.


There is evidence of direct and indirect impact on families engaging with the
programme through the children;
Parental engagement with In Harmony has been encouraged in many ways:







Playing in the Foyer as parents and carers bring children into the school/centre;
Attending concerts and sharings;
Parents music sessions;
Welcoming parents into childrens’ sessions;
Open invitations to come into the Music Room;
Provision of song sheets
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In 2015, 30 families attended the In Harmony birthday concert whilst 60 attended in
March 2016. It is likely that many of these families wouldn’t previously have had
contact with the Royal Liverpool Philharmonic Orchestra, classical music or other
professional musicians. In this sense, the work in Everton Nursery School is
expanding the role played in other In Harmony schools as the musicians are acting as
music ambassadors. It is likely that this is changing the perception of the Liverpool
Philharmonic within the communities that In Harmony is serving.


There is evidence of direct impact on the school curriculum and teaching approaches
being adopted and indirect impact on culture and the institutions;
A cohesive music curriculum has been developed that is now being transferred
across the three schools and has the potential to be applied more widely.
Within the Nursery School, buy in at senior level has provided the strategic
institutional leadership that is perhaps a key success factor to the programme. The
value added for the Nursery School, which already had strong music throughout, has
been the more structured approach to musicianship, the presence of the musicians
and the skills set they bring, and the greater collective understanding to have
emerged about the way music fits into the EYFS.
It is too early to define the similarities and differences across the three schools after
a year of the expansion but there is evidence that the impact on the Nursery School
has been powerful whilst the impact on the early years provision in the two primary
schools appears to date to have been less impactful.



There is evidence of impact on the musicians’ development, the nursery staff team
development and that of the trainee teachers;
It is evident that the development of the Early Years work has impacted on the
musicians themselves. This is an area for further consideration as the programme
moves forward. The skills and attributes required to carry out this work are
beginning to emerge and this has key implications for developing the workforce.
It is clear that the work with the Nursery School staff in Everton has empowered
them and we already see music becoming embedded in more confident ways with
the classrooms in all three centres as a result of the work carried out in 2015/16.
The developing CPD programme has included:





Nursery staff sessions – some attended by Beacon and Faith staff;
Trainee Teacher’s sessions.

There is evidence of wider impact on the sector through the development of a music
curriculum and the ripple out effect of training and CPD:
The development of the cohesive early years curriculum and the development of
sub indicators for the EYFS are major contributions to the wider sector that are
already being disseminated. There is enormous potential to carry out further
research on the specific pedagogical approaches being adopted and to understand
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better the characteristics that are making the In Harmony Liverpool approach
effective.
Furthermore, dissemination of the approach is occurring as a direct result of the
linked programme of CPD for teachers. In 2015/16 Everton Nursery School hosted 9
School Direct Trainee Teachers who have two school teaching placements, meaning
the ripple effect of CPD reaches 18 schools. These teachers will also take up teaching
posts in other schools so this could be maximized.
In 2016, a CPD programme working through the North Liverpool Teaching School
Partnership (a consortium of schools led by Everton Nursery School as the lead
school for the Teaching School), will be offered to a wider community of interest on
a paid for basis and this will enhance the dissemination possibilities. Again, there is
great potential in researching the impact of this.

5.3.

The context of the In Harmony Liverpool intervention suggests that this evolving programme
of immersive music making could be of crucial importance to overall child development and
could make a significant impact on life chances and future development.
There is strong evidence to prove that the work impacts on key areas of the EYFS with clear
evidence that children entering the Nursery School below age related expectations
(estimated at 70% of entrants) are closing the gap before they leave the Nursery School.

5.4.

What is not yet evident is how the inclusion of Everton Nursery School in the In Harmony
Liverpool programme has affected early years provision in Faith Primary and Beacon Church
of England Primary although the team have made significant changes to provision in the
primary schools on the basis of the learning to date in the Nursery. Nor are we able to assess
whether the provision has affected the progression of children from the Nursery School to
the primary schools although there is some emergent evidence to suggest that it has
affected their engagement with music at the primary schools and may have supported
transition. This is an area that will require more longitudinal data gathering and tracking of
children progressing from the nursery to the two primary schools.
It is recommended that progression to primary school is tracked by including children from
Everton Nursery School in the case study groups and that the development of skills in
children progressing from Everton Nursery School to each school are monitored and
compared to children who were part of the primary school’s own nursery provision to assess
whether there is any perceptible difference.

5.5.

The expectations of Everton Nursery School’s leadership were high for the
intervention but they appear to have been more than met. The culture within the school
community and its outstanding achievements have supported the extension of the In
Harmony programme into the school, enabling the programme to be complimentary to an
already strong curriculum.
There is enormous – as yet only partially realized - potential for cross working between the
three schools.
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“This is a great opportunity for us as leaders to work together in a range of different
ways. In Harmony could open up a whole host of other possibilities for us.”
(Headteacher)
It is recommended that CPD provision and the development of cross team learning is
actively supported and developed by the three schools and the In Harmony team to
maximize this opportunity.
5.6.

There have been challenges for the In Harmony team who are now working across three very
different schools. This has required adjustment but the potential for cross team
learning and development is enormous and is being felt across the team as even the
musicians who do not engage directly with the early years work are seeing how they can
contribute and learn from it.
It has afforded the opportunity for the team to develop an inclusive music curriculum that is
progressive and cohesive.
It is recommended that further opportunities for dissemination are sought to ensure that
the learning is shared with the wider sector.

5.7.

Key Success Factors:
It is possible to identify several key success factors at this early stage that provide learning
for the wider sector:










5.8.

There is a need for ‘buy in’ at the highest strategic level within the school/nursery
school and wide ownership of the programme within the staff teams appears to be
critical;
Developing trust and communication between the two professional groups – musicians
and teachers – appears to be critical in supporting professional respect between teams,
reciprocity and mutuality: where the sharing of expertise and mutual learning and
support are paramount;
This leads to maximising the different skills within teams of professionals for the
benefit of the children, their families and the community;
The importance of CPD, which develops connections and shared learning has led to the
teams working together to find appropriate ways to embed music into the wider
curriculum. It has also significantly contributed to the development of musicians as
educators and educators as confident music practitioners;
Pedagogically, it appears that the emergent understanding of the complementarity of
different approaches has been an important factor in developing the curricular
approach and the tools to be used. Placing the child at the heart of delivery and
responding to individual needs has been key to the attainment of successful outcomes;
The engagement of families has been a key area of emphasis that is beginning to pay off
after the first year with parents/ carers reporting outcomes for themselves as well as
their child.

It is arguable that the ‘model’ developed has potential standalone qualities. Although
integrated into In Harmony Liverpool it is possible that it is capable of being replicated
without the In Harmony context. This needs further investigation and the planned CPD
programmes may allow this to be tested moving forward.
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It is recommended that further consideration of the pedagogical and curriculum content is
carried out as the team move forward and that more in depth analysis of what works is
undertaken from a pedagogical as well as developmental perspective.
5.9.

The report evidences the progress made in little more than a year in developing a cohesive
early years curriculum that follows the principles of In Harmony but applies them to the EYFS
in preparation for progression to Key Stage 1 and primary education. The fact that In
Harmony Liverpool has been able to achieve this expansion and growth in an external
climate that is not conducive to such long term interventions is testimony to the power of
the programme and the partnerships that underpin it. The programme remains dynamic
and its potential to have deep and lasting impact on the whole community has been
strengthened by the expansion to three schools.
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Appendix One:
Original Aims of Programme at Everton Nursery School
To improve the quality and standards of music delivery for children and young people.
Increased amount and frequency of professional musician-led music making provision in
Everton Nursery School.
Develop music making as a key teacher input throughout nursery routine
Increase in skills and confidence to use music making in early years practitioners, trainee
nursery teachers and parents/carers.
Increased investment in music resources (including instruments) in Everton Nursery School.
To embed learning and effective practice in host and partner organisations and share practice
beyond the project
Music is part of nursery culture for children/staff/parents.
Development and publication of In Harmony early years music curriculum.
Evidence of sharing in Sistema networks, Everton Nursery School's international links, Music
Education Hubs and Youth Music Network.
Evidence of disseminating methodology and pedagogy through North Liverpool Teaching
School Partnership’s publications and training programme.
To improve the personal, social and emotional development of young children at higher risk of
delay through participation in creative musical activity.
In Harmony is established, core curriculum focus within the nursery.
Increased wellbeing of children (assessment underpinned by current school data and
tracking procedures).
Increased confidence in participating children assessed by nursery teachers.
Levels and assessment of child involvement using Leuven Scale and Everton Nursery School
impact statements.
To improve the school readiness of young children, including musical and creative development,
listening, concentration, physical coordination and preparation for formal learning.
Acceleration in educational achievement (child impact statements and data tools,
acknowledged by Ofsted for good practice, May 2014).
Increase in musical skills of participating children jointly assessed by teachers and musicians.
Improvements in children's communication skills.
Child progress as framed by Characteristics of Effective Learning.
To develop, test and disseminate learning from an In Harmony Nursery School and Children's
Centre model, applying the immersive El Sistema philosophy for early years, working across an
entire nursery school population of under 5s and their families through musical excellence.
Successful development and implementation of music curriculum throughout Everton
Nursery School and Family Centre.
Proportion of children in Everton Nursery School participating in 1.5 hours of music making
each week.
Project evaluation presented and disseminated as part of In Harmony Liverpool longitudinal
evaluation study published reports.
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Appendix Two:
EYFS Additional Indicators Developed through In Harmony Liverpool
16-26 months
Personal, Social and Emotional Development
Self-confidence
Demonstrates sense
and selfof self as an individual
awareness:
- encouraging
responsibility - putting
own teddies away etc.

22-36 months
Expresses own preferences
and interests - child-led work Tuning In. Choosing
dynamics/tempo, fast or slow
seesaw. Choose which song to
sing sometimes.

30-50 months

40-60 months

Can select and use activities
Confident to speak to others about
and resources with help own needs, wants, interests and
choosing which instrument to
opinions. – Asking children questions
use according to sound, using
like which song did you prefer?
book of puzzles and games.
Questions from teacher to children after
Enjoys responsibility of carrying lesson. Talking about music we listen to.
out small tasks - putting things
Can describe self in positive terms and
away, holding up a rhythm card. talk about abilities. – I’m good at
Always good to encourage all
humming, I can play the drum.
children to do these tasks.
Solos?
Managing feelings responds to a few
can express their own feelings Begins to accept the needs of
Aware of the boundaries set, and of
and behaviour:
appropriate
– there might be even more
others and can take turns etc. – behavioural expectations in the setting
boundaries, with
scope to develop this using
Taking turns playing Head
– Knife and fork rest position with
encouragement and
puppets.
Tummy Toes on the sculpture,
rhythm sticks or claves.
support - make a
Can inhibit own
taking turns with hammer and
circle, everybody sit
actions/behaviours – waiting
show/woodblock for Cobbler
down etc.
for ready steady off we go
cobbler.
before song and activity starts. Can usually adapt behaviour to
different events, social
situations and changes in
routine –Going to concerts,
both listening and performing.
Making relationships: We talked generally about Tuning In and child-led work really fitting in with many of the outcomes found here, and how this is or
might be incorporated into more In Harmony sessions, particularly for younger children at the beginning of the year, whilst recognizing that the structures
and routines set up are also really important. We also discussed how child-led activity is especially helpful for children with more communication and
language needs.

Making
relationships:

Uses a familiar adult
as a secure base from
which to explore
independently in new
environments – This is
where the continuity
of In Harmony teacher
comes into play and
can ease transition
across schools.
Communication & Language
Understanding:

Added in sub-level - Copies a
sequence of simple, related
movements and gestures
without a verbal prompt. E.g.
Hand/sound warm up for
Hello Everyone.

Added in sub-level Understands meaning behind
specific gestures. E.g. My turn,
your turn.

Literacy: Reading
Expressive Arts and Design
Exploring and
using media and
materials:

Being Imaginative:

Added in sub-level - Responds
appropriately to specific gestures whilst
engaged in an activity. E.g. Get
louder/quieter

Added in sub-level - Tracks, reads and
claps from pictorial music.
Added in sub-level - Exploring
the pitch range of the voice,
particularly using animal
noises and vowel sounds.
(Vocalising)

beginning to move rhythmically
- beginning to show awareness
of pulse by following or joining
in with an adult.
Taps out simple repeated
rhythms - ay ay ay of Hello
Everyone.

Added in sub-level - Can keep a steady
beat independently
Added in sub-level - Identifies the use
of concept pairs, e.g. Loud and quiet,
fast and slow.
Added in sub-level - Can pitch match.

Added in sub-level - Beginning
to imitate familiar sounds
through exploring the sounds
that they can make with their
voice. E.g. Tick tock.

Added in sub-level - Respond with or use concept pairs such as Loud and
quiet or fast and slow in imaginative play.
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Appendix Three:
An Example of a Michael Galbraith Session Observation
When the children came into the session the musician sang some instructions, ‘come and make a
circle’ and then went into a game of copying (stand still, turnaround, put your hands on your heads)
which the children copied enthusiastically. Although not a uniquely musical activity it was useful to
engage the children in doing something before moving on to more complicated tasks (it is easier for
children to be actively copying than sitting still and listening).
At the start of the session lots of children joined in singing the “hello everyone” song. The musician
then moved seamlessly into practicing triads using ‘doh, me, soh’ with accompanying hand
movements. Lots of the children joined in the singing of these and several also copied the hand
movements. In fact some children imitated the hand movements without looking at the musician,
implying that they had either learnt the hand position for each sound by heart, or they were making
up their own positions for each sound. Either way they were making an association between moving
their hands and changes in tone, which is the basis of playing almost all instruments.
The next section focused on pulse, encouraging the children to clap or stamp a steady beat while
singing a song. Almost all the children joined in this exercise and in the groups that I observed they
did not try to get faster or slower. What was also noticeable was that the children also followed the
musician’s lead in relation to dynamics (volume) in this exercise – sometimes louder altogether and
sometimes very quiet. Being able to achieve dynamic contrast is vital in musicianship, it provides
much of the colour and interest to music, and at a more general artistic level is a medium for
emotional expression. What stood out was the group’s ability to achieve this contrast together,
based on a co-operative inhibition of the urge to sing loudly.
The song “Tommy Thumb” was sung by the group, starting with their hands behind their back, and
then bringing them out showing the relevant fingers. The musician invited the children to use a high
voice ‘baby small’ and a low voice for ‘Tommy Thumb’ which the children did, showing an awareness
of pitch and an ability to produce high or low notes at the right times.
Another song used with some groups was the ‘monkey and crocodile’ song. This was enhanced by
the class teacher who produced a crocodile hand puppet. Many of the children in the group found
the song exciting, with one saying “it’s scary”. The children all watched carefully as the crocodile
emerged and there was a strong sense of shared anticipation/nervous excitement. This reinforces
the experience of being part of a social group and having a collective identity. It was notable that
one of the children who had not taken part in singing before this point joined in with this song and
kept on being involved from this point onwards.
Some of the activities involved handing out (and later collecting in) objects, e.g. teddies or scarves.
When going round the circle the musician would sing “One for Matthew, one for Grace, etc” for four
children, and then prompt them to sing “thank you” back while making the BSL sign for ‘thank you’
back to her. Presumably the pattern of handing things out in fours in designed to reinforce the idea
that in music (and nature?) things follow repeating patterns, most obviously the number of beats to
a bar. The use of British Sign Language highlights the fact that communication is not always through
spoken words, and that gestures and non-verbal sounds can have their own communicative power.
When the children each had a teddy the musician asked them for examples of different
moods/feelings, then the group made a face to fit that mood and then sang the same song in each of
the different moods. {In one of the groups a child suggested the emotion of ‘jealousy’, defined by

another child as “someone wants what someone else has” showing advanced language and
emotional literacy skills. The faces that went with jealousy were interesting too!} This was a strong
illustration of how music is a form of emotional communication alongside body language. This
section ended with bouncing the teddies on a large piece of lycra which was very exciting and so was
kept quite short (in keeping with the idea that adult/authority figures are responsible to keeping
children in a medium degree of ‘arousal’, not too bored and not too ‘hyper’).
While the children each had a scarf the musician sang a song about rain. The children were asked to
wave their scarves and listen to the song to pick out the names of four animals. They did this well
despite (or perhaps because?) of the multiple demands on them. I say ‘perhaps because’ as children
who find it hard to concentrate on verbal instructions may actually find it easier if their motor cortex
(the part of the brain that controls waving) is occupied. The musician also asked the group if they
knew what was meant by the expression ‘raining cats and dogs’. The children didn’t so the musician
told them helping them to understand this figure of speech (an example of more metaphorical
language).
Another song that used the scarves was about bees in a hive. What stood out here was the unusual
time signature of the song (2/2 I think) and the use of a triplet rhythm. This both acts as an
illustration that not all music is in 3 4 or 4 4 time, but also that creative expressions and
communications do not always follow the same pattern. This song was extended to include children
going into the middle of the circle if they were tapped on the head during the “one, two, three four
five” part. After doing this twice the musician asked the group how many children should be in the
centre after two lots of five went in – lots of them demonstrated their numeracy skills in relation to
this question.
In the groups of older children (Reception year group) the musician made four lines on a whiteboard,
and then read them out “ta, ta, ta, ta”. The children then copied whilst also making one clap on
each note. The musician asked the group which insect this was like that they have used before
(testing their memory and ability to recognise syllables in a word); the answer was “fly”. The
children then took it in turns around the group to say “fly” and clap once at the same time. This
required them to inhibit themselves until it was their turn and then to co-ordinate speaking and
making one clap at the same time. A couple of them found it difficult to contain themselves and
when it was their turn said “fly, fly, fly” clapping three times – perhaps showing their urge to
improvise but also what an effort it was for the others to achieve. The activity then moved on to
double beats, shown by four ‘staple’ shapes on the whiteboard and using the word “spider”. Finally,
the musician described and got the group to guess the word caterpillar, asking how many beats it
has. Several of the children were able to say four beats, again showing an awareness of the number
of syllables in a word and also their numeracy skills.
As the session was coming to an end the musician put her hands and forearms in a vertical position
and said “What time is it?”. The children replied that it was “Time to stop,” and the group sang the
‘tick, tock, tick, tock, time to stop’ song. Having a regular and familiar cue for the session coming to
an end will help the children to ‘let go’ of the music session and be ready for the next activity.
Everyone enjoys a significant amount of predictability but for some people it is vital to help
manage lack-of-predictability out-of-control feelings.
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Appendix Four
Data demonstrating progress against baseline

The data that follows was gathered by the Nursery staff and demonstrates the progress for children
in three key areas of the EYFS from baseline assessment to a 6 months assessment point.
The graphs show progress against age related expectations of attainment. It is estimated that 70% of
children enter the Nursery below age related expectations. Most children will also leave the Nursery
with a further year to progress to age related expectations. .
The sample size was 9 children – (1 EAL, 2 SEN)
6 children attended 2-3 year old sessions and 6 also had Tuning In interventions during the six month
period.
Personal, Social and Emotional Development
The graphs that follow show that whilst 65% of children were at 22/36 months at baseline in Self
Confidence after 6 months 55% were at 30 -50 months; 10% were at 30- 50 months at baseline and
after 6 months 55% ]had attained that level in Making Relationships; Similar patterns are apparent in
Managing Feelings.

PSED Baseline
70.00%
60.00%
50.00%
40.00%
30.00%
20.00%
10.00%
0.00%

Mostly 16-26 months
Mostly 22-36 months
Mostly 30-50 months
Mostly 40-60+ months
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PSED 6 Months
60.00%
50.00%
40.00%
30.00%
20.00%
10.00%
0.00%

Mostly 16-26 months
Mostly 22-36 months
Mostly 30-50 months
Mostly 40-60+ months

A similar pattern is evident in Communication and Language.

In Listening and Attention, 45% were at 30 -50 months at baseline whilst 65%
attained this after 6 months; in Understanding 30% were at 30-50 months at
baseline with 55% achieving this after 6 months; in Speaking we see less progress.

C&L Baseline
50.00%
45.00%
40.00%
35.00%
30.00%
25.00%
20.00%
15.00%
10.00%
5.00%
0.00%

Mostly 16-26 months
Mostly 22-36 months
Mostly 30-50 months
Mostly 40-60+ months
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C&L 6 Months
70.00%
60.00%
50.00%
40.00%
30.00%
20.00%
10.00%
0.00%

Mostly 16-26 months
Mostly 22-36 months
Mostly 30-50 months
Mostly 40-60+ months

In Expressive Arts and Design we see perhaps more attributable impact to music
making.
In Being Imaginative 20% were at 30 -50 months at baseline and after 6 months 65%
had attained this; in Exploring and Using Media and Materials 90% were at 22-36
months at baseline but after 6 months 55% were at 30 – 50 months and 10% were at
40 -60 months.

EA&D Baseline
100.00%
90.00%
80.00%
70.00%
60.00%
50.00%
40.00%
30.00%
20.00%
10.00%
0.00%

Mostly 16-26 months
Mostly 22-36 months
Mostly 30-50 months
Mostly 40-60+ months
Exploring and Being Imaginative
Using Media and
Materials
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EA&D 6 Months
70.00%
60.00%
50.00%
40.00%

Mostly 16-26 months

30.00%

Mostly 22-36 months

20.00%

Mostly 30-50 months

10.00%

Mostly 40-60+ months

0.00%
Exploring and
Being Imaginative
Using Media and
Materials
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